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ABSTRACT 

This report presents a summary and evaluation of the 
8*day "Springboards to learning" Institute, designed for involvement 
cf both educator and community participants in a mutual effort to 
increase familiarity with and achieve competencies in the effective 
implementation of career education within the local schools and 
community. (Over 179 educators, community leaders, parent leaders, 
and student leaders were involved in the institute,) Purposes of the 
institute, evaluation plan, staff, participants, facilities, 
description cf sessions, and evaluation of the institute are 
discussed in separate sections. (Sources of evaluation data obtained 
were from participant performance on cognitive test items based on 
institute objectives, participant postsession reactions, participant 
•program evaluation, products, postinstitute critique for staff 
members, daily observer leg, and staff debriefing sessions.) 
Evaluation of each day's session accompanies descriptions of daily 
objectives and activities (77 pages)* Evaluation results presented 
indicate that the majority of participants felt that their 
understanding of all knowledge areas listed was greatly increased as 
a result of participation in the institute. 
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This document is the evaluation report of 'a "Springboards 
to Learning" Career Guidance Institute: which wau conducted 
in Mesa? Arizona, August 18 27 , ] 976, 

While the major purpose of this report is to present an 
assessment of the of fee tiven es s oft h c i ns t i tut q , it is 
hoped that it also will assist faci 1 i ta tors u f similar 
ins ti tutes that mat? be conducted in the future. 
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I , INTRODUCTION 



This report presents a summary and an evaluation of an uicjht 
day institute entitled "Springboards to Learning" which was 
conducted in Mesa, Arizona, August 18-27, 1976, The institute 
was designed for involvement of both educator and community 
participants in a mutual effort to increase familiarity with 
and achieve competencies in the effective implementation of 
career education within" the local schools and community . 

The institute, under the direction of Dr . Carolyn Raymond, 
was a highly structured training program built around desired 
participant competencies and an active participation mode. 
Over 17 9 educators, community leaders, parent leaders , and 
student leaders were involved in the institute, Another 4,200 
students were involved in follow-up activities of the institute 
through field trips and various classroom experiences in Hup Lum- 
ber - The institute was cooperatively financed through three 
sources: National Alliance of Businessmen, Arizona State Depart 
merit of Education—Career Education Division, and the Mesa 
Public Schools, The successful completion of the institute is 
evidence as to how three organizations with similar interests 
can cooperatively work together to bring about their desired 
outcomes* Members of the liesa Public Schools Career Education 
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Business and Industry Council were also extremely supportive 

in the institute in obtaining community resources nor the institute 

and as participant leaders. 

The instructional approach to the institute was based upon 

the following principles of effective training activities: 

© Designed as objective based instruction 
which allows f ocus # preassessmont / and 
evaluation to determine of f octivonass oE 
training activities* .... . 

© Modeling of effective instructional procedures by 
the trainers * 

o Built around a set of single concepts and know- 
ledge areas with opportunities for partici- 
pants -to interact with the knowledge or skill. 

o Allowing time for participants to establish 
how they will use the new learning and 
.emen t it in their setting * 



© Incorporation into the training program of 
learning principles such as: revealing ob- 
jectives , promoting perceived purpose , pro- 
viding appropriate practice , feedback, and 
insuring active participant involvement, 

o 1 Designed around a multi-media , multi^disci- 
p Unary approach , with a variety of instruc- 
tional methodologies and grouping strategies, 

The following sections of this report present: the purposes 
of the institute, evaluation plan , staff, participants, facili- 
ties, description of sessions, and evaluation of thu institute. 
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II. PURPOSES OF THE INSTITUTE 



The " Springboards to Learning 11 institute* as mentioned, was 
a highly structured program. It had four major purposes for 
its educator participants : 

Focus One: Increased knowledge of career development con 

'cepts; including such concepts as: 



<*3 


factors affecting career choice 


© 


psychology of work and workers 


O 


different meanings of success 


O 


competition and cooperation 




lifestyle factors 


© 


subject relevancy 


o 


interpersonal relations 


m 


interdependancy of workers 


o 


career planning and decision making 



Focus Two : Increased knowledge of the world of work and 

worker environement through : 

o site visitations 

o sites identification 

© interaction with community, parent 
and student leaders 

© community leader presentations 
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Increased knowledge or effective utilization 
of community resources through such tools as: 





bused field trips 


© 


walking field trips 




video taped field tr 


o 


media resources 


© 


career speakers 


© 


career seminars 


o 


vehicle tours 


o 


telelec tures 



Planning and study time of various programs, 
materials, and other resources. Participants 
were each responsible for preparing the follow- 
ing products: 

q Six lessons or action plans 

o Map . of industrial site identification 
for resources within walking distance 
.of their school 

© Career Speaker Curriculum Planning Form 
for the year 

o Three requests for career speakers for 
the year (minimum) 

o One request for a telelec ture during the 
year 

a One student work exposure plan for imple- 
mentation in September 

o Two requests for field trips of up to 5 0 
students to he conducted in September 
(sponsored by NAD) 

o Miniproposal request for use of $24,00 
in resources (sponsored by NAB) 

© School plans regarding implementation of 
career education for the year 



The general goals of the insti Lute were- 

L To increase support from business, education, labor 
and other community leaders for improving career 
education delivery systems at the local level , 

2, To upgrade existing career education programs 

so that teachers , counselors and administrators will 
have the knowledge , skills and attitudes necessary to 
assist economically disadvantaged students in making 
realistic goals . 

3 . To assist educators and employers to become more aware 
of the need to match school system educational require- 
ments with employer job requirements, 

4* To assist educators to correlate school system prepara- 
tion requirements and curriculum with student career 
interests* 

5* To expand the role of the classroom teacher in providing 
career- education activities to students, 

6 . To establish regular , working relationships between 
local top level business persons , educators and other 
community leaders through a C.G.I, subcommittee of the 
N,A.B. Advisory Board , which will include local educa- 
tional leaders - 

7 - To develop new program models that can be replicated 
in other localities where business and education 
leaders are working together to improve career 
education programs . 

8. To identify the necessary logistical and operational 
procedures to allow students increased opportunities 
to use the community as a learning laboratory,- 

9. "To increase decision-makers 1 understanding of and 
commitment toward the need for sound career 
education programs . 

10* To increase educators 1 knowledge of current informa- 
tion about the types of careers available in the local 
labor market, and to prepare them to work with students 
s in setting viable career goals. 
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The Final Objectives of the Institute were : 



1. Participants will describe their expectations re- 
garding the training program * 

2» Participants will list several internal and exter- 
nal factors which could influence one's career choice* 

3, Participants will identify several reasons why people 
work . 

4 , Participants will distinguish between personal satis- 
faction and dissatisfaction resulting from work. 

5, Participants will describe several ways community re- 
sources can be utilized by the schools to increase 
the relevancy of the curriculum. 

6 - Participants will demonstrate an increased understand- 
ing of the fact that success can be achieved in many 
different ways and an increased tinders tan ding of their 
own personal interpretation of "success . 

7 . Participants will describe several"" ways the concept 
of success can be handled in the classroom. 

8* Participants will complete an on-site interview with 
one or more workers to ascertain why they work/ what 
makes them feel successful , what their tasks are, and 
the satisfiers and dissatisf iers of their jobs* 

9, Participants will develop two lesson plans which teach 
the concepts of "success" and "the value of work" that 
are appropriate for use in their own classrooms. 



10, Participants will describe personal , social/ and eco- 
nomic aspects of their own lifestyles and how these 
affect their occupations and vice-versa/ if they do, 

11. Participants will state why it is important for stu- 
cents to look at lifestyles while making tentative 
career choices and identify ways this idea can bo 
delivered to s tudents * 

12 * Participants will describe several advantages to for- 
mal observation tools and structured in ter views to 
make observations of workers more meaningful, 

13, Participants will list common factors of success and 
lifestyle of those careers observed. 
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14, Participants will write a suggested lesson to 
assist students in increasing their awareness 
of the significant relationship between career 
and lifestyle* 

15* Participants will develop a group list of ques^ 
tions for guest speakers . 

16 . Participants will identify formal learning ex- 
periences and relate them to everyday work 
activities . 

17. Participants will write a suggested lesson to 
assist students in increasing their awareness 
of the significant relationship between the 
school curriculum and specific career require- 
ments . 

18* Participants will describe workers tasks and 
environments within several career clusters, 

19, Participants will describe similarities and 

differences of workers across career clusters* 

20* " Participants will select two types of work ex- 
posure field trip sites which they wish their 
■ students to explore/ plan the work exposure - 
experiences and schedule them for the month of 
September * 

21, Participants will identify several specific 
media resources appropriate for increasing 
career awareness with their own students* 

22. Participants will specify at least three major 
factors that should be considered and incorpor- 
ated in planning and conducting an effectivo 
field trip , 

23* Participants will identify three ways cooperation 
and competition play a part in their own occupa- 
tional situations * 

24. Participants will develop observation and inter^ 
view tools which will assist students in. observ- 
ing and interviewing workers regarding the concepts 
of cooperation and competi tion , 

25. Participants will write two lesson plans for teach- 
ing the concepts of competi titioi: and cooperation 
and interdependence of workers to .heir students, 
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26* Participants will distinguish between certain educa- 
tion/community programs such as career exposure 
career exploration and adult/parent shadowing . 

27. Participants will describe several advantages of 
using telelecture in the class room situation, 

28* Participants will prepare a telelecture request 
for use of telelecture with their own students, 

29. Participants will describe several ways guest 
speakers can be used Lo enhance the relevancy 
of the curriculum* 

30. Participants will describe at least one way they 
can help studen hs in their classrooms unders band 
the relationship between decision^making and 
career planning* 

31. Participants will prepare., a list of questions 
appropriate for a career seminar. 

32. Participants will describe several advantages of 
conducting career seminars for their students. 

33. ! Participants will develop written plans for using 

career speakers in their classrooms , 

34. Participants will prepare a map of individual field 
sites near their schools which can be utilized 
during the year. 

35. Participants will identify several advar l.ages oi; 
a career vehicle tour. 

36. Participants will identify several factors which 
should be considered in planning an et stive 
telelecture . 

37. Participants will complete a mini- proposal request 
form for use of $24*00 for a substitute (to be used 
by September 17th}/ instructional materials, supplies 
or duplication . 

36. Participants will outline a plan For implementation 
of career education in their own schools . 
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Ill, EVALUATION PLAN 



Evaluation of the eight day institute was extensive . The 
sources of evaluation data obtained were as follows : 



1 , Participant Performance on Cognitive Tost: I terns Based 
upon Institute Objective s 

This criterion-referenced instrument included eight Lost 
items based upon the participant objectives of the insti- 
tute. Two forms of the instrument were used as a means 
of reducing the number of questions to which each partici- 
pant was asked to respond* The pretest was administered 
early in the morning of the first day of the institute , 
before instruction on the objectives of the institute had 
begun, The same instrument, again in two forms, was ad- 
ministered" "at" 'the end of the eighth day of the institute. 
Both forms of this instrument have been included in 
Appendix A, 

2 , Participant Post Session Reactions 

Participant attitudes toward each day's instructional 
activities were obtained. These instruments varied 
slightly from day to day to respond to variations in 
activities, but in general participants were asked such 
things as how involved they were f how important they con- 
sidered the sessions to be , and what they liked best and 
least* Copies of the eight daily Post Session Reaction 
instruments have been presented in Appendix B* 

3 * Participant Post Program Evaluation 



Participant attitudes toward the entire institute were 
obtained on the eighth day* Two different forms of the 
instrument were used , one form for the educator 
participants who had been involved in the entire program 
and a second, shorter form for the "guest" participants 
who had been involved in only certain phases of the in- 
stitute* Both forms consisted, primarily, of open-ended 
sentences which participants were asked to complete, and, 
in addition, contained a section requesting a self -evalua- 
tion of growth in institute learnings * As a part of both 
forms, demographic data were obtained for all participants, 
Each of these two instruments may be examined in Appendix B* 
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4. 



Products 



Participants were required to complete a number of pro- 
"ducts during the institute. A list of these product 
requirements may be examined in Appendix B, 

5. Poet Institute Critique for Staff Members 

After the institute was completed , staff members were 
asked to' respond to a post- institute questionnaire which 
requested their evaluation of such aspects of the in- 
stitute as environmental conditions , organization and 
perceived outcomes* This document has been reproduced 
in Appendix B* 

6 . Daily Observer Log 

One individual was given the responsibility of serving 
as an observer to log all observed concerns with the 
activities. Questions and suggestions which arose with 
regard to how the institute might be improved were re- 
corded daily." (See Appendix B) ' 

7 « Staff Debriefing Sessions 

After the participants left each day , staff members mot 
to discuss and critique the effectiveness of the day's 
sessions, The staff member responsible for evaluation 
kept a record of these sessions and she has reported the 
major suggestions in the evaluation section of this report. 



NOTE 

The following sections of this report present a 
description of the staff, participants, facilities 
and program- For ease of reading, part of the 
evaluation of the program is included with each 
phase of the program description. The remainder 
of the evaluation is presented in the final chapter 
of the report. 



13 

10 



IV. STAFF 



An experienced staff for the institute was readily available 
within the Mesa Public Schools 1 Career Education and Staff 
Development areas, 

Staff, under the direction of Dr . Carolyn Raymond (Project 
Director) , met early in June to design the intended outcomes 
and activities of the institute. The institute staff pro- 
vided a balanced team of various competencies in an attempt 
to bring about" ~the* most effective institute possible for the 
participants* The staff worked as a team in both the planning 
and implementation of the institute. 

The following is a list of the institute staff : 

Instructional Staff 

Ms* Hope Mitchell/ Staff Development Specialist 
Ms* Bev Potter/ Career Education Specialist 
Ms, Barbara Randall/ Career Education Specialist 
Dr. Carolyn Raymond/ Director/ Career Education and 
Staff Development 

Community Resource Coordination Staff 

Ms - Maxine Johnson, Community Resource Service Coordinator 
Ms, Arlene Leach/ Community Resource Service Secretary 

Logistical Staff 

Mrs, Sherry Jandreau, Staff Development Specialist 
Mrs, Cynthia Schaf er f Resource Secretary 

Secretarial Staff 

Mrs, Jeannette Metheny , Director's Secretary 
Mrs, Doris Long , Clerk Typist 
Miss Paula Salmons, Clerk Typist 
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Evaluatio n Staff 

Dr, Honda Mof f it, Staff Development Consultant 
Financial Arrangements Staff 

Mrs, Opal Shoemaker , Coordinator f Special Finance 
Mrs, Maxine Stearns, Special Finance Bookkeeper 

Institute Advisor 

Mr, Bob Stewart, Chairman 

Mesa Career Education-Business- Industry Council 

i 

h brief description of the institute's instructional and 
evaluation staff follows: 

Hope Mitchell 

Ms, Mitchell has been a Staff Development Specialist with 
the Mesa 'Center for Career Development for the past four 
years. She has conducted numerous workshops for teachers 
in career concepts as related to classroona subjects and 
activities, Ms, Mitchell has also demonstrated teaching 
techniques in the use of media as well as in effective 
verbal and nonverbal communication, 

Bev Potter 

Ms, Potter has been with career education since its con- 
ception in Mesa, She has developed curricula for career 
education and has served as an evaluation specialist, She 
has assisted and directed many training activities for 
teachers and community members . 

Barbara Randall 

.Ms, Randall has had three years 1 experience as a career 
education consultant in the northwest Phoenix and Glen- 
dale/ Arizona/ areas. Since 1971 she also has conducted 
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numerous' workshops for teachers and principals in the 
area of improvement of instruction, Nearing completion 
of a doctorate in education in the field of cutriculum 
and instruction/ she also has had considerable experience 
in the design of curriculum materials and in-service 
modules/ with several currently in print* 

Carolyn Raymond 

Dr * Raymond currently is the Director of the Center for 
Career Development and .District Staff Development Director 
for the Mesa Public Schools* Her major District efforts 
the past -five^ years have been in the areas of curriculum 
development and evaluation as well as in developing staff 
training programs for District personnel- Her areas of 
expertise , besides those of product development and staff 
development/ include evaluation and experimental design. 
In addition f her doctorate is in the area of counseling 
psychology. Dr. Raymond 1 s interest in product development 
began with her three years 1 developing staff training pro- 
ducts for SWRIf. (Southwest Regional Laboratory) * 

Ronda M offit 

Dr. Moffit/ who is currently serving as a consultant for 
staff development with the Mesa Public Schools/ is especially 
skilled in the areas of educational research/ evaluation and 
curriculum design- Prior to her present appointment with 
the Mesa Schools she assisted in an evaluation study of an 
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Vi PARTICIPANTS 

— — — — - . . _ — 



One hundred and seventy-nine individuals participated in 
the institute's instructional activities - * These partici- 
pants included teachers , business representatives, parents, 
students, principals , and many other community leaders. Edu- 
cators who participated represented twenty- seven of the 
schools within the Mesa Public School District, 

Non-Mesa educators^ "represented four additional educational 
institutions. Community leaders represented over 6 0 busi- 
nesses and industries in the Mesa and greater Phoenix area, 
A total listing of all participants may be found in 
Appendix D. 

The following are descriptive data on the participants : 

1- The age of all the participants ranged from eight years 
old to over 60 years old, The largest age range group- 
ing was in the 30-^39 year old bracket (26%) , A break 
down of participants in certain age ranges can be illus- 
trated as follows : 



*For purposes of NAB funding level/ the PTE of participants 
was 121* This divided by the approximate cost of this in- 
stitute $11,188,00 is an average cost of $92.46 per PTE 
participant* 
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When examining educator participants only, there, appeared, 
most interesting ly, to be somewhat of an even balance in 
age brackets as depicted below: 



30 

26% 26% 26| 




20-29 30-39 40-49 50-59 

Age Range 



The sex breakdown of all the participants was fairly equal 
with females 53% and males 57% * However, when the educator 
participants are looked at by themselves, the group was pre- 
dominantly female (71%). 
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All Participants Educator Participant 




The majority of the educational participants wore teachers 
at the elementary grade level — 65%, with the largest part: 
of the group being in the kindergarten through third grade 
bracket* The following graph illustrates the various re- 
presentations of educational participants with respect to 
.current assignment. 
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The majority of the teachers (50%) were in their first 
five years of teaching experience, while over G7% of the 
teachers were in their first five years of teaching in 
the Mesa Public Schools. The chart below depicts total 
number of years teaching experience of the educational 
participants by year grouping as well as number of years 
in the Mesa system. 
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6, Over 54% of i the teacher participants had, master's degrees 
while the remaining individuals ( 4 6 T, ) had bachelor's de- 
grees or bachelor's degree plus some hours towards their 
master's degree, 

7 , Educational participants were asked to rate their pre- 
vious experience with career education prior to the work- 
shop. The majority of the participants (65%) indicated 
either little or no experience. Twonty^six percent of 
the individuals indicated moderate prior involvement with 
career education^ while 9% indicated extensive experience 
This "information is graphically illustrated below* 
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VI * INSTITUTE FACILITIES 

I , , — , = „ — - = , 

Powell Junior High School was selected as the institute site 
because of its being an-easily accessible .school with an 
aesthetic and functional campus as well as one which lent 
itself to the multi-instructional strategies employed within 
the institute* 

The on-campus institute sessions were conducted in three areas 
of the campus, with large group activities scheduled in the 
cafeteria and smaller instructional activities occuring in the 
media center and in one of the school's instructional "pods" 
(i.e. , a building which allowed for a number of moderate-sized 
gzroups to meet simultaneously in close but separate proximity) „ 
The "extended campus" provided by the numerous business sites 
also; could be considered part of the workshop facilities. 

All on-campus facilities allowed for flexible groupings with 
movable chairs and tables* 



EVALUATION OF INSTITUTE FACILITIES! 

On the whole^ the facilities seemed to meet the needs of 
the institute, There were, however , two conditions which 
presented problems from time to time within the cafeteria* 
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One of these problems was attributable to the existence 
of numerous sky-light windows which could not be covered 
for light reduction, As a result, less than optimal view- 
ing conditions existed for films , overhead projection, and 
slide-tape presentations* The other problem was less de- 
trimental but noticeable at times. Because of the s large 
number of participants gathered together for the cafeteria 
sessions, a public address system might have been desirable 
as evidenced by feedback from several participants which 
indicated that they occasionally had difficulty hearing all 
that was said* 

Aside from the two problems mentioned above, however, the 
facilities apparently were satisfactory to all involved, 
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VI i, PROGRAM DESCRIPTION 
AND SESSION EVALUATIONS 



The following section presents a description of the sessions 
which were conducted during the eight day institute. An agenda 
of the entire institute may be found in Appendix C. Each 
session description will include the objectives and the 
activities which occurred, and an evaluation of each day's 
sessions will accompany these descriptions. Where session 
identification numbers are followed by a lower case M a " or 
"b" (e.g. DAY ONE - SESSION TWO=a) , two separate and different 
sessions were conducted simultaneously and consequently, each 
session is reported. Sessions that were not different but were 
conducted simultaneously for more than one group have not been 
reported separately , 

DAY ONE / SESSION [__ONEj "Factors affecting Career Choice - 

Springboards Icebreaker" (Includ- 
ing general welcome and orientation) 

OBJECT IVES !, 

Participants will describe their expectations regarding 
the training program* 

Participants will list several internal and external 
factors which could influence one's career choice. 
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SESSION DESCRIPTION i 

The project director introduced the morni-hg 1 s activities 
and some of the staff who would he working with the par- 
ticipants throughout the institute, The project director 
then introduced and served as facilitator Cor thu Jjivat 
activities , 

Participants were divided into small g roups of seven to 
eight participants each, The facilitator pain bed out to 
participants that there are both internal and external 
factors that can influence one's career choice, She 
then gave some examples of both, types of factors and 
started them on a "get-acquainted" activity in which they 
were to discuss among their group members "internal and 
external factors which influenced their career choice," 
Participants were given an opportunity to share some of 
these factors aloud with the whole group- 

The facilitator used these participant responses as a 
point of departure to suggest that many of us make our 
career choices with little if a:.. aruer information and 
that perhaps we need to concentrate upon ways we can help 
our students gain appropriate information as a base for 
their career decisions, 

The facilitator had all participants introduce themselves 
within their small groups; then she asked each participant 
to take a piece of paper and- spend a few moments writing 



down "what you hope and expect to gain from participation 
in this institute," After they completed their tasks, the 
facilitator asked that they hold their lists until the last 
day of the institute. 

Finally, the goals and specific requirements of the in- 
stitute v/ere explained to the participants/ and a staff 
member administered the institute's cognitive pre-assess- 
man t instrument to all participants* 

DAY ONE / SESSION TWO a- "Why Work" 
OBJECTIVES : 

Participants will identify several reasons why people work. 

Participants will distinguish between personal satisfaction 
and dissatisfaction resulting from work, 

SESSION DESCRIPTION: 

The facilitator introduced the session by stating that 
every participant undoubtedly has her/his own unique reason 
for working but that it might be beneficial to take a look 
at some reasons others might have for why they work, 

The facilitator then showed a slide-tape presentation en- 
titled "Why Work" which examined different reasons people 
can have for working* Following the slide-tape presenta- 
tion, she led the whole group in a discussion of how some 
cultures are not money-oriented in their approach to work 
and that/ indeed, not all members of our own culture con- 
sider money their main concern. Participants were asked 
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if they could think of rny other reasons for workim; that 
had not yet been brought: out in either the slide-tape 
presentation or the discussion. The facilitator summa- 
rized the participant responses and asked thorn to begin 
thinking of ways they might encourage their students to 
consider these varied reasons Cor why people work. 

The facilitator told a brief story to illustrate the point 
that, for most people, work must have "nal:.i.fif iers" other 
than money to be rewarding* she used this story as an 
introduction to the film, "Leo Bauerman" and, as the film 
began, asked participants to look for Leo's reasons for 
working/ The film, which depicts some of the hardships 
of survival of a very determined, physically handicapped 
man, was shown next. 

After the film, the facilitator led a group discussion 
based upon the reasons for working that were suggested 
by the film and the concepts of satisfaction and dis- 
satisfaction with regard to one's work. 

The facilitator handed out a "Personal Inventory" form 
dealing with their own job satisfactions and dissatis- 
factions (see Appendix E) which she asked participants 
to fill out during the workshop. 

Next the facilitator showed transparencies of examples 
of , job satlsfiers and dissatisf inrs , and discussed them 
briefly, Participants then were directed to work within 
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small groups (the table arrangements were such that they 
were. already grouped for this activity) to make a group 
list of what they considered job satisf iers and dissatis- 
fiers, They were allowed ten minutes for this activity/ 
and then each small group shared its list with the other 
participants . 

The session was concluded with the facilitator's handing 
out a form entitled "8 tuden t Sa tisfuc t Lous " (see Appen- 
dix E) and asking participants to take it with them so 
that throughout the remainder of the institute they could 
use it to jot down ideas about their students' satisf iers 
and dissatisf iers * 

DAY ONE / SESS ION TWO b : Orientation to Cum or; Education 
— ~~ ^ ^ "Getting It Together" 

OBJECTIVES % 

Participants will describe several ways community resources 
can be utilized by the schools to increase the relevancy of 
the curriculum, 

SESSION DESCRIPTION i 

While the teacher participants were involved in the "Why 
Work" session, community participants attended a session 
designed to orient them to career education. The partici^ 
pants had been greeted initially with a separate, but 
essentially the same, "Springboards Icebreaker" session 
prior to this phase of .the program. (See Day One/Session One) 
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The project director conducted the session and began .it 
with an introduction of the film, "Getting It Together. " 
She explained to the participants that it was bsing shown 
to "orient them to how community resources are being used 
in career education and to sol i c i t their participation in 
our career education program*" Next she indicated to thorn 
that a "good career education program requires the coopera- 
tive efforts of business , government , labor , parents , 
students, and the educational community," 

An explanation was given of the extent to which career 
educatior. is currently developed in the Mesa community 
and the local career education program was outlined - 

It was pointed out to participants that they can help 
"their schools, their children, the community at large, 
and their own businesses by participating in career 
education * 11 

The project director returned to her introduction of the 
film about to be seen by conveying to participants that 
the film "portrays how several communities throughout 
the country have defined career education," and that it 
does so through a series of "real situations as they 
actually occurred both in the classroom and out in the 
community , " 
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The film was shown . Then the session Wtin concluded wi Hi 
a brief question and comnumt period which focused on such 
topics as "Would your life have been dif f erent ! had you 
been involved in a career education program?" and "Does 
your business, or businesses you know, have people whoso 
job performance is poor because they are in the wrong 
career?" 

Before participants left/ they were oriented briefly to 
the next session to follow on the topic of "success," 
and they were directed to the cafeteria where all par- 
ticipants wore . to gather for the "Buccuhl-;" session* 

DAY ON In / SESSION THREE: "Success - What Does It Menu?" 

obj rr; t ives : 

Parti -.pants will demonstrate an increased understanding 
of the fact that success can be achieved in many different 
ways and an increased understanding of their own, personal 
interpretation of success, 

Participants will describe several ways the concept of 
success can be handled in the classroom, 

SESSION DE SCRIPTION i 

Since this was the first session that brought both teacher 
and community participants together as one large group, 
the project director spent a few moments in introducing 
the two groups to each other and in fill Lng in all. pa r- 
ticipants on the activities of those who had not been 
with them . 
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The project director then introduced Dr. Goor :fr= Smith, 
Superintendent of Mesa Public Schools, who then 
addressed the participants briefly. 

Dr* Smith's presentation was followed by the project director 
giving participants a quick overview of events and acti- 
vities planned for them throughout the institute* She 
then introduced Mr. Bob Bartlett , Metro Director from the 
National Alliance of Businessmen, who spoke for a few 
minutes . 

The project director next gave participants a capsule 
history of: careen; education in Arizona in general, as 
well as in Mesa. She then introduced the final guest 
speaker for this session, Dr . John Komar , Career Educa- 
tion Specialist with the State Department of Education, 
After Dr, Komar 1 s address, the project director intro- 
duced the facilitator for the remaining portion of the 
session. 

Participants were divided into small groups on the basis 
of their individual schools, with one group for each 
school represented* The facilitator distributed a hand- 
out worksheet, "What Is Success" (see Appendix E) , to 
all participants as a panel of business persons, parents , 
students and educators (two each) was formed at tables 
arranged in the front of the room. 
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The facilitator introduce a the panelists and int reduced 
the session by telling participants that they would be 
considering the question "What Is Success 1 ' with the help 
of the panel members. The facilitator next directed the 
participants 1 attention to the handout which had been 
given them as they were seated and suggested that they 
use it to record the ideas generated by panelists and 
participants as to the meaning of success, how success 
is achieved and how we might teach the concept of success 
to our students, 

The facilitator asked the panel members to respond in- 
dividually to the question, "What is your personal def- 
inition of success?" When all panelists had responded, 
participants were invited to contribute their own ideas 
in response to the question that had been asked of the 
panelists, and, in addition, to comment as to whether or 
not all of the definitions had been essentially the same* 

Next panel members were asked four other questions 

about success = 

"How do you feel you achieve success? 
What are some successes you have had? 
How do you help someone achieve success? 
How would you teach the concept to someone else?" 

With each question, the panelists were invited to give 
any responses they wished first , and then the partici- 
pants were called upon ? to share their ideas. Throughout 
this question and response period, the facilitator assisted 
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participants and panelists in comparing, contrasting, and 
summarizing the ideas that were being generated. 

Druing the next 5 phase of the session, the facilitator 
gave each participant a copy of the handout', "Action Plan 
Ideas for Implementation" (See Appendix E) , and asked 
participants to work together within their small g-roups 
to devise a plan of implementation for teaching the con- 
cept of success within their own schools. The session 
was concluded with a brief facilitator summary of the 
ideas that had been examined, 

DAY ONE / SESSION FOUR: Site Exploration of Work Psychology 
• - *■ ~ - ■■• ■• • Concepts. 

OBJECTIVES t 

Participants will complete an on-site interview with one 
or more workers to ascertain why they work, what makes 
them feel successful/ what their tasks are/ and the sat- 
isfiers and dissatisf iers of their jobs* 

SESSION DESCRIPTION: 

Participants gathered in one large group in the cafeteria 
for preparation for the afternoon's on-site field trips. 
The facilitator divided participants into four groups 
and assigned one of four different sites to each of them. 
The sites were The Arizona Republic/Gazette/ Eller Outdoor 
Advertising/ KTAR-Television/ and Dayton-Hudson Data Pro- 
cessing. One staff member for each of the four groups 
was introduced to serv^ as guide and group leader for 
that tour/ and participants were given information about 
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where and when bo board the busses. Finally, the £ac Uitdi- 
tor distributed to all participants a handout entitled, 
"Observation/Interview Record (See Appendix E) t 
and explained how they were to use it at the si to to in- 
terview one or more workers about their reasons for work- 
ing, their ideas about success, their job tasks, and the 
satisf iers and dissatisf iers of their job. 

Participants were then dismissed for the site exploration 
field trips; and all participants were bussed to their 
respective group sites, were given guided tours of tho 

sites, allowed. .the opportunity for interviewing workers 
and, finally, were bussed back to Powell School, Their 
return to the school marked the conclusion of this session 
as well as the conclusion of the f irst clay 1 :■; act i v i. tic--; , 



EVALUATION.. OF DAY ONE SESSIONS;* 

Examination of the Post Session Reactions (see Appendix 13} 
for day one showed predominantly positive reactions, Ras 5 - 
ponses made to the first item on this instrument have been 
indicated in the tahl^ provided which follows: 



^Evaluations reported in this chapter shall consist yolely 

of reports of data obtained from daily Post Session Reaction 

forms completed by participants* Evaluation of tho extent 

to which instructional objectives were accomplished as well 

as summary evaluations of daily and total ins ti tute par ti^ 
cipant reaction forms' have been presented in Chapter VII of 
this report* 
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■ Percentage? of Participants Responding 
Favorably and Unfavorably to Four Aspects of the 
Sessions on Success and Why Work 





Was 


Was Not 


The information presented on the 
concepts of work and success (was 
(was not) already known. 


/ / U 






Li ttlo 


Great Deal 


The information seemed to have 
(little) (a great deal of) 
future importance of value* 


271 


73% 


The information seemed 


Applicable 


Not 
Applicable 


(applicable) (not applicable) 
to an instructional situation* 


88^ 


1 2 ?, 




Were 


Were Not 


The activities (were) (were not) 
interesting and motivating* 


81?> 


191 



It should be pointed out that although a high percentage 
of participants indicated that the information presented 
about work and success was already known to thorn, s i.mi. 1 ar 1 y 
high percentages of participants indicated that the in- 
formation was of great future importance/ was applicable 
to an instructional situation/ and was interesting and 
motivating . 



Items five anci six ot the Post Session Ronriion .inisfru- 
men t for day one were positive/ but to a lessor ok tent 
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than the responses to i i em one. Those two i torn .v. and Lhc 
mean ranks indicated by participant responses arc shown 
below i 

Mean - Rank of 
Involvement 

Item on a Nine Point Scale* 



During the presentation sessions 

I was 5 , 0 



During the field trip I was 6,8 



* A rank of 1 indicated least, involvomon t and a rank of 0 
indicated grea tes t in volvomon t , 

All other items on the Post Session Reaction instrument for 
day one were free response items which penni I: tad participants 

L l vi opportunity to write short answer responses as deo.L red * 

In Cj'/naral tlese responses were favorable , with comments 

i" Jen as those quoted below being typical: 

"Well planned - changing activities did 
stimulate in teres t * " 

"Generally well- organized. The instructions 
about procedures were complete and clear. The 
agenda looks interesting and stimulating. 11 

" The n\y passed very quickly for me . " 



DAY TWO / SESSION ONE: 



Introduction to the Second Day 1 s 
Activities and Lesson Preparation/ 
Action Plan, 



OBJECTIVES i ' 

Participants will develop two lesson plans which teach 
the concepts of " success" and "the value of work 11 that 
are appropriate for use in their own classrooms, 

SESSION DESCRIP TION i 

This session was taught simultaneously to four sopnrnLo 
groups of participants in one large instructional "pod" 
at Powell School, Participants were grouped by grade 
level categories, with one group for participants in- 
volved "with K-3 students, one group for those involved 
with 4-6 students, one group for those involved with 
junior high students, and one group for those involved 
with senior high students, Instructional activities 
for all "gtOaps were essentially the same, but smaller 
groupings were deemed appropriate so that specific ex- 
amples and illustrations could be made more pertinent 
to each grade level, The following description, then, 
will be indicative of what occurred in each of the small 
groups . 

The session began with the facilitator ' s greeting the 
participants and telling them that the day would begin 
with their completion of a brief form for -'feedback" on 
the first day's activities. The staff member in charge 
,,of evaluation of the institute elaborated briefly about 
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why such feedback was desired/ how it would be used, 
and what other evaluation would occur daily through- 
out the institute* She distributed the "Post Session 
Reaction" form for Day One (see Appendix B) , and par- 
ticipants spent five minutes in responding to the items 
on the instrument. 

The faciliator introduced the main activities of the 
session by telling participants that they would spend 
the morning on completion of some of the first product 
requirements of the institute. She told them that they 
would be expected to write six lesson plans dr ' he 

institute and that they would complete the first two of 
these in this session. She explained that as they com- 
pleted their lesson plans they should be submitted to 
her for critique, that they would then be returned to 
them for their revisions and that/ finally, the, revised 
products would be typed and bound along with the lesson 
plans designed by other participants, then returned to 
them for their use in their own schools, 

The facilitator distributed copies of the "Lesson/Action 
Plan Development" form (see Appendix F) , to all partici- 
pants and went over the form with them, explaining how 
it was to be used as a guide for all of the lessons they 
were to develop throughout the institute, 

Two "Lesson Forms" (see Appendix F) , were given to each 

40 

37 



participant/ and the facilitator gave instructions about 
how the forms should be used. Next participants were 
shown a transparency of a sample lesson on the- concept 
of success (see Appendix F) , and given a handout of the 
same sample lesson to use as a guide in designing their 
own lessons* The facilitator pointed out the major 
characteristics of the sample lesson and stressed the 
key points participants should remember in designing 
their own plans* 

Participants were given the opportunity for asking ques- 
tions about their lesson design assignment , and LI ion they 
were directed to start work. They were allowed thirty 
minutes to work on their plans and then stopped and ad- 
vised that they would be given more time for completion 
of them later during the institute* 

The facilitator told participants that they would return 
to the cafeter a shortly for the next session of the day 
and that there they would find sign-up sheets for the all 
day work exposure activity scheduled for the fourth day o 
the institute- She explained what the work exposure 
activity would involve and why it was necessary for them 
to select in advance the sites they wished to visit* 

Participants were dismissed and directed to the cafeteria 
for the next sesr* } on • » 
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DAY TWO / SESSION TWO s "The Way We Live" 

The Concept of Lifestyle 



OBJECTIVES; 

Participants will describe personal, social/ rind economic 
aspects of their own lifestyles and how those affect their 
occupations and vice-versa, if they do. 

Participants will state why it is important: for students 
to look at lifestyles while making tentative career 
choices and identify ways this idea can be delivered to 
students, 

SESSION DESCRIPTION: 

The facilitator started the session by introducing the 

concept of lifestyle and asking participants to think 

about what things one should consider in making 3 a career 

choice* She then asked them to divide themselves into 

either pairs, or groups of three and spend a few minutes 

discussing how satisfied they felt about their career 

choices. As they paired themselves for the discussion, 

she displayed and read aloud a transparency which stated: 

As you reflect on your occupational choice, 
does it satisfy the things you want from 
life? If yes, how? If no, why not? 

Participants were allowed several minutes for this dis- 
cussion while the facilitator moved among them to en- 
courage and stimulate the discussion* 



The facilitator stopped the discussion and pointed out 
that in most cases our careers give us some kinds of 
satis factions but that the potential for satisfaction 
with one's career and its concomitant lifestyle is 
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greatest if we have some, information in advance . She 
stressed that it is important for us to help our students 
become aware of and learn to distinguish between personal/ 
internal lifestyle factors and social and economic exter- 
nal lifestyle factors which can be expected to accompany 
different types of careers. 

The facilitator reminded participants of the satisfiers 
and dissatisf iers they had considered in an ear .1 lor 
session* She then asked of all participants? "What kinds 
of personal lifestyle characteristics do you look for?" 
A few minutes were allowed for their responses* Then the 
facilitator displayed two transparencies/ one entitled 
"Internal Lifestyle Factors" and the other "External Life- 
style Factors " (see Appendix F) , and discussed some of the 
examples on the transparencies, 

A film entitled/ "The Way We Live/" was introduced by the 
facilitator* She told participants that it would deal 
with three different lifestyles and that as they watched 
the film they should consider two questions* A trans- 
parency of the questions was displayed (see Appendix F ) / 
as they were read aloud* 

Mow were the lifestyles similar or different.? 

What aspects of each lifestyle seamed appealing 
or not appealing? 

The film was shown to participants; and after it ended f 

the questions they had been asked to consider as they 

viewed the film ware discussed. 
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The facilitator then asked participants to work within 
small groups, with the participants seated at each tabic 
forming a group/ to discuss several questions.. She dis^ 
played a transparency of the first question (see Appendix 
F ) , as she read it aloud and asked them to begin dis- 
cussing it- The question was: 

What, lifestyle would you like to lead/ and 
how does your paid occupational role fit 
into it? 

Participants were given several minutes to discuss the 
first question. Then the facilitator stopped thorn, dis- 
played a transparency of the next question (see Appendix 
F }/ read "it aloud, and asked them to begin discussing 
it in their groups . This question was ; 

What are the important things that you value 
outside of your paid occupational experience? 

Participants were asked to stop their discussion after 
several minutes and then given the next question, A 
transparency (see Appendix F) of the question was dis- 
played as the facilitator read it aloud and asked par- 
ticipants to begin their discussion, This question was : 

How does your occupation affect these important 
things you have just identified? 

Participants were, stopped in t! i,r discussion after 
several minutes and given the next question, A trans- 
parency (sou Appendix p) was displayed an it wan irand 
aloud, and participants were invited to begin their d is- 

i 

cussion - The question was: 
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V. • If you were now 18 years old (or were 

S advising an 18 year old)/ what factors 

would you take into consideration as 
'C you made an- occupational choice? 

The facilitator summarized the points? considered i n the 
K questions that had been asked and discussed and then 

directed participants to consider one final question 
1^:/; within their groups* That question was "Why is it im- 

..- portant for students to look at lifestyles, and how can 

p- ' we deliver information and concepts about lifestyle to 

the students in our classrooms?" 

Participants were allowed five minutes for this final 
discussion. The facilitator then stopped them and 
;, invited the individual groups to share their major ideas 

■ , with the entire group. After a few minutes of their 

f_ • responses , the facilitator summarized the major points 

of the session and then dismissed participants for a 
; - break* 



DAY TWO / SESSION THRFJ-: Walking Trip - I nvus b i ga t i ucj 

Worker Lifustylu and Buauu^u A L Li Ludos 

OBJECTIVES i 



Participants will describe several advantages to formal 
observation tools and structured interviews to make ob^ 
servations of workers more meaningful. 

Participants will list common f ac Lor sr. of yuocuflt-J and 
I i fas by Jo nC those careoru observed - 
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If you were now 18 yaars old (or were 
advising an 18 year old) , what factors 
would you take into consideration as 
you made an occupational choice? , 

The facilitator summarized the points considered in the 
questions that had been asked and discussed and then 
directed participants to consider one final question . - 
within their groups* That question was "Why is it im- 
portant for students to look at lifestyles, and how can 
we deliver information and concepts about lifestyle to 
the students in our classrooms?" 

Participants were allowed five minutes for this final 
discussion. The facilitator then stopped them and 
invited the individual groups to share' their major idiMis 
with the entire group. After a few minutes of their 
responses , the facilitator summarised the major points 
of the session and then dismissed participants for a 
break. 



TWO / SESSION TI1KF L K_: W.i J.k.i nn Tr i p - I nvt M L 1 cja I. i ncj 

Worker Lifestyle and Success ALLiLu 



OBJECTIVES : 



Participants will describe several advantages to formal 
observation tools and structured interviews to make ob- 
servations of workers more meaningful , 

Participants will list common factors of success and 
lifestyle of those careeru observed • 
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were told that they could use their interview forms 
in any sequence or combination as long as they tried 
out all of them at some time. 

Participants were dismissed for the walking trip and 
followed their directed paths and tasks through to the 
conclusion of the trip and the conclusion of: this 
session* 

TWO / SESSION FOUR: Lesson Preparation/Action Plan . 
OBJECTIVE : 

Participants will write a suggested lesson to assist 
students in increasing their awareness of the signifi- 
cant relationship between career and lifestyle - 

SESSION DESCRIPTION: 

This session was planned and designed as a work session 
in which participants could continue writing their 
assigned lesson plans. They had been told earlier in 
the day of this session's purpose and, thus , came in 
ready to start work immediately , Since little time had 
been provided in the morning lesson-preparation session 
for actual writing (most of the initial lesson-prepara- 
tion session was devoted to instruction on how to design 
the lessons) / participants had just barely begun their 
lessons on success and the value of work. Therefore , 
this session pre ! ed tjime for those two just assigned 
lesson plans as *,! as time for designing a lesson on 
lifestyles , ^ 

44 



BE 



m 
m 



Since all lesson plan proauc ts had been clearly explain- 
ed in the morning session , the facilitator gave group 
instruction only as needed to answer specific problems 
that arose as participants worked on their assignments , 
For example, at one point several participants indicated 
they were experiencing confusion over how to teach the 
concept of success. The facilitator, then asked for t lie 

attention of the entire group and elaborated as to the 
importance of our incorporating these concepts into the 
regular subject matter rather than attempting to tench 
them as 'isolated concepts* Some discussion followed until 
all participants appeared to have a clearer understanding 
of how to write their lessons and, thus, began work again. 



Participants continued working independently , with 
assistance from the facilitator as needed, until the 
time allotted for tills ne^sinn -had panned. 



DAY TWO / SESSION FIVE 



Designing Questions lor Guest 
Speakers 



OBJECTIVE i 

Participants will develop a group list of questions for 
guest speakers . 



SESSION DESCRIPTION i 

Par ticipants gathered in two large groups in the ins true 
tional pod with group division based upon whether the 
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participantB worked with secondary or e I emeriti ry lUuulonts . 
One facilitator directed cmch group. The account wh.i ch 
follows describes what took place with both groups , 
separately, during the session, 

The facilitator explained the purpose of the session to 
the participants by telling them that they would decide 
upon meaningful questions to ask guest speakers in ad- 
vance so that they could be assured that their questions 
would really be appropriate and let them know more about 
the worker in the time span allotted. 

The facilitator reminded participants that several con- 
cepts had been referred to repeatedly throughout the in- 
stitute's first two days. She pointed out to them that 
these concepts , such as "success , " "the valuo of work , " 
and "lifestyles , " are of crucial importance in helping 
our students learn about careers, and that they must 
keep them in mind constantly, - 1 

The facilitator than told parti.ci.ptinl:s UviL they were to 
spend some time in brainstorming questions for use with 
the resource speakers who would be mucvtiuiy with thuin the 
next day. She checked to make certain that everyone in 
the group understood what was meant by the term "brain- 
storming"; and after receiving responses which indicated 
that they d i.d , she reminded them of several considerations 
they should attend to in oirdor to bt/ni ns toiin oL' iVc.-t i ve I y . 
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Participnn ts than ware to ul the narue^ ol: thu rvsourro 
speakers who would be visiting them , and they were given 
information about the businesses which these speakers re- 
presented. The participants were directed to keep this 
information in mind and begin brainstorming a list of 
questions they might ask of the speakers the next day, 

The participants became actively involved in the bra 
storming activity and suggested numerous relevant ques- 
tions f such as t 

How has your job changed your lifestyle? 
What is success in your particular job? 
■ What factors influenced you to choose your 
particular job? 
What are your likes and dislikes on your job? 
Why are you working? 

What qualifications are needed for your job? 
How does your job affect your family? 

After the participants had generated a lengthy list of 
questions for the speakers, the facilitator stopped them 
and commended thorn on the nppropr i. a tnn^sj-s of their id»\is. 
Then she told Hium that it wan important th.-it they attempt 
to bring about interaction with the speakers rather then 
merely let the speakers speak to them. She also elaborated 
upon how they were to follow and use their list oC questions 
with the speakers. 

Time was given Cor answering any ques Li on a participants had 
about the next day's guest speaker session? and, finally, 
the facilitator told participants Uuu Umv a.lHO would b« • 
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going on field trips to tlv work si.t:<\s ivprosonUul hy I ho 
various speakers, 

The staff member responsible 'for evaluation asked partici s 
pants to complete the "Post Session Reaction" form for the 
second day 1 s activities and distributed the forms* Par- 
ticipants spent five minutes with the evaluation and then 
were dismissed for the day, 



EVALUATION OF DAY TWO SESSIONS; 
■ 

Post Session Reaction data for the second day of the in- 
stitute were largely favorable* Responses to the first 
item on the instrument have been indicated in the table 
provided below; 



Percentage of Participants Responding 
Favorably and Unfavorably to Four Aspects of the 
Sessions on Lifestyle 



The information on the topic of 
lifestyles (was) (was not) 
already known, 


Was 


Was Not 


52% 


48% 


The information presented on the 
topic of lifestyles seemed to 
have (little) (a great deal of) 
future importance or value* 


Little 


Great Deal 


37% 


63% 


The information presented on the 
topic of lifestyles seemed 
(applicable) (not applicable) to 
an instructional situation . 


Applicable 


Not 
Applicable 


89% 


11% 


• 

The activities involved in the 
presentations on lifestyles 
(were) (were not) inheres tinq 
and motiva kl nu . 


Were 


Were Not 


7 f? °. 





48 

51 




As with the first day o r the institute, more participants 
indicated that the information was already known to them 
than indicated that it was not* However, this percentage 
difference was much smaller for the second day than for 
the first * And again many more participants in die a ted 
that the information presented was oE. great future 
importance, was applicable to an instructional situa- 
tion, and was interesting and motivating than vindicated 
the opposite responses . 



m 

■ . • 
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Items six, seven, and eight of the Post Session Reaction 
instrument for day two indicated positive responses also* 
These three items along with the mean ranks assigned them 
by participants are shown below* 



I tern 



Mean Rank of 
Involvement 
on a Nine Point Scale* 



During the presentation 




I was 


5*7 


During the walking trip 




I was 


7*7 


During the lesson preparation 




session I was 


6.7 



*A rank of 1 indicated least involvement and a rank of 9 
indicated grea tes t involvemen t , 



It should be noted that those data indicate a somewhat 
higher degree of involvement for participants the second 
day than was evidenced by their responses regarding the 



firs t 



1 Q 



;ess ions 
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All other it<?ms on the 1 ok t Session Reaction Instrument 
for day two were free r us pons e items which allowed tin? 
opportunity for short answers from participants as de- 
sired. As with day one, the responses for day two were 
predominan tly favorable r with s uch common ts as " In- 
structors 1 enthusiasm is great!" and. "Enjoyed the 
brainstorming* What an efficient way to do a power- 
ful job!" 

A large number of participants indicated having been 
frustrated on the walking trip because of having so 
little time- at each business site, which suggests that 
more time should be allocated for such a session in 
future institutes. 
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DAY THREE / SESSION ONE; 



'Ct Relevancy 



OBJECTIVE: 

Participants will identify formal learning experiences 
and relate them to everyday work activities, (Note: This 
objective was a major instructional focus of the entire 
day's activities rather than the activities of this 
session alone, Therefore , since it was not accomplished 
solely with this session's instruction, it will be re- 
peated with all other sessions which contributed to its 
accomplishment - ) 

SESSION DESCRIPTION: 

The project director welcomed participants to their third 
day of the institute and told them that the day's topic 
would be M subject relevancy , M or "how we can make our 
curriculum relevant to the needs of our students," She 
gave them an overview of the day's activities , told them 
that community participants would be joining them later 
in the day , and then introduced the facilitator for the 
morning 1 s first instructional session, 

The facilitator told participants that they would begin 
the day by viewing a Bread and Butterflies film that can 
offer great assistance in helping their students relate 
formal learning experiences to everyday work activities* 
She held up the teacher 1 s guide to the Broad and Butter- 
flies career education i i lm series and urged that they 
check out a copy for their use in con junc Lion with the 
various films available, She read a paragraph from the 
guide as an illustration of the kind of .assistance the 
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guide and the films offer in helping students see the 
relationships between school and work. 

The facilitator 8 then further introduced the film by say- 
ing that it focuses upon the relationships .and similari- 
ties between the things we do in school and. the things 
we do on various jobs* 

The Bread and Butter flies film entitled "Schools and 
Jobs" was shown to the participants* 

After the film had been viewed the facilitator briefly 
s umrnar i z ed_ . i t _s significance and then dismissed partici- 
pants with directions for their move to the location of 
the next scheduled session* 

DAY THR EE / SEe^ I ON TWO: Career Speaker Interviews 

(Subject Ue levaticy ) 

OBJECTIVE: 

Participants will identify formal learning experiences 
and relate them to everyday work activities* 

SESSION DESCRIPTION: 

For this session participants gathered in four separate 
groups in the instructional "pod," Grouping was based 
upon the grade levels with which the participants worked, 
with groups established for levels K-3 / 4-6 # junior high 
school and senior high, school, 
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The facilitator started Uhu session by i nt roduv i n-j l lu- 
guest speakers and then taking a few minutes to orient 
the guests with a. review of the goals and major topics 
upon which the institute had focused prior to this session* 

After the introductory remarks the facilitator pointed out: 
that the major focus of this session was subject relevancy, 
and that the reason for focusing upon this topic was the 
fact that all too often our students don 1 t spc the relation 
ship between the things we have them do in the classroom 
and the things they see adults doing on their jobs. 

The .'f .acitrtator started the question and response inter- 
action between guests and teacher participants by having 
each participant in turn tell the guests who she/he was 
and o little about hor/h L .m school ass i g nment* , Then Hie 
facilitator stressed that everyone should Ecol informal in 
the interaction and join in to whatever extent desired, 

The facilitator asked one of the three guests to explain 
what her job involved. The guest responded, and thou the 
facilitator opened the discussion to everyone and encour- 
aged the teacher participants to 11 take it from there." 

The next thirty minutes were filled with steady interaction 
among guests and teacher participants with everyone being 
involved in the discussion. Participants used the ques- 
tions they had prepared the proceeding day but went be- 
yond them whenever guest responses suggos t ed additional 
relevant topics of discuss ion, 
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Throughout the intoractic m , Lhc far i. I i Ln Lur iut < Tjcct ocl 
her commants only as needed to keep the discuss ion focused 
upon the topic of making the curriculum relevant: to the 
real needs of students and helping students see the re- 
lationships between what takes place in school and the 
lives they will lead when they leave school* 

After the guests and participants had interacted with one 
another for thirty minutes f the facilitator stopped them 
and briefly summarized the session. She stated/ a 1 so , 
that career education specialists were beginning to con- 
sider the type of informal interaction session they had 
just experienced to be more bene I i r i u 1 le s hwdrn Is thin 
more formal presentation;; by community resource speakers . 
Participants indicated agreement that the informal approach 
would be more beneficial/ especially with younger students. 

Finally , the participants were given directions to follow 
for the field trips to the work sites represented by the 
guest speakers and were dismissed from this session so 
they could gather at the bur ; : ; .-s to stctrt the no;-; t . 

DAY THRKK /_Sjj!SS.rOM TIIK KE: Fueld Tr Lpa , 7 Exploring the Work 

" situ Cur Student Hulevauuy 

OBJECTIVE : 

Participants will identify formal, learning nxporioncos 
and relate them to everyday work activities - 
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S ES SION DESCRIPTION: 

This ssssion began with the participants' gathering at the 
busses for the work sites exploration field trips* One staff 
member was assigned to lead each separata group, and each 
group was scheduled to visit a different work site* 

As participants were seated on the busses, each staff member 
who was serving as a group leader distributed one observa- 
tion sheets entitled "How Do People Use Those Skills Learned 
in Schools" and one interview sheet entitled "How a Worker 
Uses What Was Learned in School" (see Appendix G for repro- 
ductions of both tools) to each participant* After all 
participants were seated on the bus she explained how they 
were to use and complete the two forms at the work site* 

Upon arrival at their group 4 s scheduled work situ, partici- 
pants were given a guided tour by the same work site repre- 
sentative (s) who had spoken with them in the earlier session 
at Powell School, The tour gave participants an expansive . 
view of the work site while offering them; in addition, 
opportunities to stop, observe and interview individual 
work., a lung I. ho way. The nbmerva t i on and inhavirw 
instruments which had been issue.d to participants as they 
boarded the busses were completed as they stopped for these 
visits with individual workers. 

Approximately one hour h s time was allotted for the on -si te 
tour. After it was completed participants again boarded 



the busses Em:*=a return t ■ i p to iwdJ. Schno.L, ami t: 1 10 i r 
arrival back at the school concluded this session of the 
institute * 

]U ' :K „.L 3 ESS I0N j ,l pUU : Le/.son IMepjrni i mi/ /VI. i on 

Planning Session 

■ OBJECTIVE: 

Participants will write a suggested lesson to assist 
s tudents in increasing their awareness of the signi f i- 
cant relationship between the school curriculum and 
specific career requirements , 

SESSION DESCRIPTION : 

This was another session which was planned and designed 
as a work -session in which participants could continue 
writing their assigned lesson plans* When participants 
arrived at the instructional pod they immediately went to 
their grade level groups (K-3, 4-6/ junior high/ or senior 
high) . 

The facilitator in each group started the session by toll- 
ing the members of her group that they would have the en- 
tire hour and a half session to work on their lession plans, 
She then spent a few minutes summarizing the major points 
of the day's focus upon subject relevancy and gave them 
directions for writing their lesson plans for accomplish- 
ing a greater awareness of curriculum and career relation- 
ships with their own students, 

Since participants were Already familiar with the approach 
they were expected to take in designing their plan:.; f I: hoy 
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were put? parcel to work off c i.eut 1 y on an i nd i y biua 1. lMwiw. 
The facilitator assisted as needed when specific questions 
or problems arose. 

Participants continued working indupundeii tiy until the 
time a 11 ol tin! for thU*. srs:; i on h.ni panius! , 

PAY TfiRl.E / S r:ss TON FlVTCz School Planning: How Does the 

Curriculum Today Re la te to 
Current Living 7 

OBJECTIVE ; 

Participants will identify formal learniny experiences 
and relate them to everyday work activities, 

SESSION DES C RIPTION- 

This session was conducted in the cafeteria and brought 
all participants (teachers, principals, students, parents , 
bu s i ncs sper sons and other community members) together again 
in one large group. It should be pointed out that prior 
to this session all non- teacher, community participants 
had met for an introductory session on subject relevancy 
which was essentially the same as that in which the teacher 
participants had been involved with their first session of 
the day* 

The facilitator introduced the session by presenting an 
overview of the focus of the day's activities. She stated 
that our goal is to make what the students are learning 
now within the schools applicable to wha I they w i 1 1 m-el 
in the future in the world of work - 
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The? facilitator pointod c , t. that thf ieurher pa r t. i ei pan ! 11 
had gone out on field, trips during tho morn in cj to consider 
ways they could use work- si to field trip experiences to 
help students sec the relevance of what they are learn- 
ing in school. She stated that LI it: first activity uf thin 

i on v/oii 1 d hd d i. rec tod Low, i rd fur I lie r cons id o rn t i on o f 
how to make school relevant and that, specified 11 y they 
would first identify formal loarn Lncj activities and then 
relate them to everyday work activities- A transparency 
entitled, "Definition of Terms" (see Appendix G) was 
shown as the facilitator read it aloud. The terms defined 
were "formal learning experiences n and "relevant * " 

After the two terms had been defined/ the Caeili. tator 
asked that "business leaders, parents, students, and 
principals join together to help the teachers present 
come up with ways to relate formal learning activities to 
work activities," She called all participants' attention 
to a large pad of paper on each table and then asked thorn 
to work in small groups with the principals serving as 
facilitators and recorders of the groups' ideas, 

The facilitator then told participants that she would give 
them a question which they were to attempt to answer with- 
in their small groups. She displayed a transparency of 
the first question (seq Appendix g) as she read it aloud. 
The question was, "How docs tho curriculum today re I a I . 
to current living?" Participants were given ten minuter 
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to discuss the question w* thin their groups, and then one 
spokesperson from each group shared her/his group's major 
ideas with the other participants, 

The groups then followed the s&mv. approach with sever a I. 
other que:; t.i oiir . The othoi; quest, i uns , whi«'h were «i 1 I 
shown by transparency projection (see Appendix G) and 
read aloud by the facilitator, we.ro : 

How good a job are we doing now? 

How can we improve our curriculum? 

How can community resources be used to 
improve the curriculum? 

How can everybody work together to im- 
prove the curriculum? 

Throughout the' small group discussions which were focused 
upon answering these questions, the facilitator assisted 
as needed with the various groups and encouraged all in- 
volved to consider all of the questions in terms of their 
own schools , 

After all questions had been discussed and opportunity 
had been provided for all small groups to share their 
ideas with the entire group of par ticipnn ts , the facili- 
tator urged every participant to keep the ideas that had 
been generated during the session constantly in mind so 
that action could follow* Then, as a final note, she 
challenged every community participant to bring and in- 
volve at least one other person in the culumina ting 
session of the institute so that as many persons as 
possible could become involved in ef fee tinq the desired 
change, (J2 
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Tho oes si on was cone luded wj th the? comp I <; L i on , by I Iv 
teacher participants/ of l:he Post Session Reaction form 
for the third day of the institute (boo Appu-nd l>; H) - 



EVALUATION OF DAY THREE SESSIONS: 

Post Session Reaction data for the third day of the insti- 
tute ware even more favorable than Lhoun unlicnLod lor dayi; 
one and two* Responses to the first item have boon indicate 
in the table provided below: 



Percentage of Participants Responding 
Favorably and Unfavorably to Four Aspects of the 
Sessions on Subject Rele van c y 





Was 


Was Not 


The information on the topic 
of subject relevancy (was) 

: (was not) already known. 

t 


'I r.\ 


s 7 V. 




Little 


Great Deal 


The information on the topic of 
subject relevancy seemed to have 
(little) (a great deal of) 
| future importance or value* 

i 


19% 


815 


i 

, The information on the topic of 


A pp.1 i cable 


Mot 

Applicable 


subject relevancy seemed 
; (applicable) (not applicable) to 
an ins tructional si tun Lion . 

i 


9 j ■:. 




> 


We re 


Were Not 


, The activities involved with 
i the topic of subject relevancy 

(were) .(were not) interesting 

and mo ti va tiny * 


9 3 Z 


7 ■:. 



Examination of these percentages indicates more favorable 
than unfavorable responses for each of tin: four parts of 
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the item, and in each a «so the p^rcon iayv oi" pari; Lei pan Us 
responding favorably in higher than for cvlh^v of t he first 

two clays of' the institute* It it; obvious from ( ho^c data 
that participants 1 enthusiasm for and interest in tho in- 
stitute's sessions were increasing daily during the Hirst 
three days of the institute. 

Items six, seven, and eight of the Post Session Reaction 
instrument for day three indicated an increase in parti- 
cipants 1 level of involvement over the levels they had 
indicated for days one and two. Mean ranks of involve- 
meat indicated by participants for these items have been, 
indicated below , 

Mean Rank of 
Involvement 

Item on a Nine Point Scale* 



During the presentation sessions 

I was S . 5 

During the field trip I was 7,9 



During the discussions I was 7.4 

*A rank of I indicated least involve men t and a rank of 9 
indicated greatest involvement. 

The free responses to the remaining items on the instrument 
w or u co mpci rab 1 e to thou c for d a ys o n o a n d two o x c e p t f o r 
there being a greater number of non^responding participants 
tliis time. It should be noted that on this day the Post ■ 
SgskIoi! Reaction forms wore administered the last r ivv 
minutes of the day, and participants appeared to be tired 
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and somewhat eager to cp home. Since they had been 
told that they could leave as soon as they completed 
their reaction forms , it is nob at all difficult to 
understand why many of them may have provided only 
minimal responses to the form. Several par ticipan ts 
even common ted to staff members that they wore just 
too tired to complete the forms that late in the day. 
Consequently f even though the original agenda had 
several more daily post session reactions scheduled 
for the end of the day, the staff decided that it was 
appropriate to reschedule them so that all would he 
administered the first thing in the morning* 
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DAY FOUR / SESSION ONE : All Hay Work Exposure Activity 



OBJECTIVES t 

Participants will describe several advantages to formal 
observation tools and structured interviews to make ob- 
servation of workers more meaningful 8 

Participants will describe worker tasks and environments 
within several career clusters, 

SESSION DESCRIPTION : 

The session began with all participants 1 gathering in one 
large group in the cafeteria. The facilitator distributed 
a folder to each participant and then told the group that 
the folder contained materials they would need throughout 
the day, She elaborated about the contents of the folder 
by pointing out that Included within it were the name of 
the person to contact at the work exposure site, the 
address of the business , and the various observation and 
interview forms that they would be expected to complete 
at the site* The forms which wore included in this folder 
may be examined in Appendix II* 

The facilitator pointed out to participants that they 
should consider the observation and interview forms as 
potential models for instructional aids to use with their 
students in similar field trips. She wont over the variou 
forms with the participants and explained how they were to 
be used to examine the worker tasks and environments that 
they would be observing on their trips* 
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Participants were told that they wore expected to spend 
the entire day at their specified work sites and that 
they would discuss their day's experiences the following 
morning* 

Participants wore dismissed to visit their work exposure 
sites. The remainder of this session took place at the 
numerous businesses involved and ended Eor each partici- 
pant when she or he was dismissed by thv contact pornon 
for the cooperating business at the end o 1: tho work dny. 



EVALUATION" OF DAY FOUR SESSIONS: 

Post session reaction data for day fouir wore less ox- 
tensive than for the earlier days since only one major 
activity took place during the day, i . e . , the all-day 
work exposure field trip, 

One item on the instrument asked the participants to 
rank their level of involvement for the all^day work 
exposure activity. When the ranks marked by all parti- 
cipants were averaged, a moan rank of 8*0 was obtained, 
which was the highest mean rank for any activity up Lo 
that point in the institute. The reader should ho re- 
minded that the highest possible rank they could have 
assigned would have been a rank of 9.0, therefore the 
level of involvement for the fourth day can be viewed 
as extremely high . am 
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It should bo noted, air** t that tihorc wore tower non= 

respondents on the free response items than for any of 

the previous days . Typical of the positive comments 

were the following: 

"It was extremely worthwhile to me for 
planning my curricula units," 

"This would be a tremendous resource for 
stimulating teenagers to continue schooling 
either educationally or in trade areas * " 

"I realize now how many people are concerned 

and work toward a better Mesa - for love and 

con eo in f no L $ . " 

Although there were hardly any common Ls which could be 
considered negative, several participants suggested 
that two half day trips would have been preferable to 
spending an entire day at one site, 
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DAY FIVE / SESSION ONE i Work Exposure Sharing Time 



OBJECTIVE: 

Participants will describe similarities and differences 
of workers across career clusters, 

SESSION DESCRIPTION: 

Participants were divided into two groups , with one g roup 
for those involved with secondary students and the other 
for those involved with elementary students, 'Before the 
main activities of this session wore started, the partici- 
pants were given five minutes to respond to the Post 
Session. .Reaction form for the fourth day of the institute 
(see Appendix B) , 

i 

Within each of the two larger groups for secondary and 
elementary, participants wore divided into separate small 
groups for ease of discussion* The facilitator then told 
all groups that they were to share some of the things they 
experienced on their work exposure visits of the day before 

Participants were given fifteen minutes for small group 
sharing of their experiences s and then the facilitator 
stopped them for a change of activity. She than directed 
participants to use the large pads of paper on their tables 
to prepare a chart of the similarities and differences 
which they observed among workers at the various sites 
they had visited. 
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After fifteen minutes the facilitator again stopped the 
small group activity/ collected their charts/ and posted 
them on the wall around the room where all could see, 
Then she asked one person from each small group to share 
her/his group's conclusions about the similarities and 
differences observed with all of the other participants. 

The facilitator briefly summarized this sharing session 
by pointing out the significance of designing experiences 
for students which can help them Become aware of career 
similarities and differences such as those they had ob- 
served and- identif ied . 

Participants were dismissed for a ten minute break and 
the first session of the morning was concluded. 

DA ¥ V 1 VE Jgj^JS I ON T WO: I n for in a tion Bo Hsion on Work 

Exposure Trips Available for 
Participants 1 Students 

OBJECTIVE i 

Participants will select two types of work exposure field 
trip sites which they wish their students to explore; plan 
the work exposure experiences ; and schedule thorn for the 
month of September. 

SESSION DESCRIPTION! 

The participants met in one large group in the cafeteria, 
and the project director started the session. She ex- 
plained that there were uovural typcr of finnimj.al i 
Unnce nvn liable to them nor ca reer cult ic.it ion i instruct ionul 
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resources. She identifi d and claboru Loci upon the typos 
of resources and the requirements regarding their use. 

One of the major resources to be made available to parti- 
cipants was explained in detail* They were told that they 
could have two work exposure field trips for their students 
for use during the month of September* They were then 
given information about staff members who would assist them 
in scheduling the trips* Next they were told of the prod- 
uct format they would, be expected to follow in planning 
and gaining approval for their field trips* Among the 
product' requirements were the specification of a purpose , 
goal or objective, a pre- a c t i v i t y , and a post-activity (Sse 
Appendix I for copies of transparencies which were used to 
provide examples of these requirements); and pa r L i c i pan I \\ 

v/o re r 1 i re c t ed to de s i gn their o wn o\ii ; e r v a t i o n and it \ \\ o r - 
view forms for the trips* 

The -project director, then introduced. another staff member 

who explained the career seminar activity in which partic- 
ipants would become involved on the seventh day of the 
institute. She explained what speakers would be involved 
and the scheduling of the seminars and then asked that 
participants be sure to sign up for their choice sometime 
that day (the fifth day), 

Participants were directed to move to I he " team" roonu? in 
the instructional pod for pre pa rati, on of I hu.i r; 1 uw fjou plans 

GQ 



71 



for their student work ex posure field trips. As soon an 
everyone arrived in the several team rooms, a team coordin- 
ator worked with each group to help them fill in all needed 
forms for the work exposure trips and begin writing up the 
plans. After all directions had boon given and everyone 
knew what forms were to be completed and how they were to 
be completed, the participants spent the remainder of the 
session writing their work exposure plans, 

DAY FIVE / S ESSION THREE : Resources Hunt: 

Getting into it 

OBJECTIVE i 

Participants will identify several specific media re- 
sources appropriate for increasing career awareness with 
their own students, 

SESSION DE SCRIPTION I 
" :> Participants met in one large group in the cafeteria* The 
project director started the session by telling them that 
they were going to have the opportunity to look at various 
instructional materials relevant l:o earner i m Iucm I ion. She 
told them that the instructional materials funds which were 
being made available to them could be used to purchase many 
of the materials which they would bo seeing. She pointed 
out, also, that many of the materials were available for 
checkout and use wi thou I; the nouuMsi. ty fur purchasing 
them* Procedures were given as to whom on the ' s tnF f Lhey 
should contact tor purchase and checkout of the rej.ioiu ee 
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materials. The project director then introduced the main 
facilitator for the resource hunt. 



The facilitator told participants that the remainder of the 
afternoon 'would be devoted to the resources hunt, She 
pointed out that there were tables of instructional material 
arranged around the edges of the room and that they would 
be free to spend the first segment of the afternoon session 
in browsing through these displayed resources. Represen- 
tatives from several commercial firms were among those 
having displays available, Participants were allowed 
thirty minutes for examination of these materials f and 
then the facilitator directed everyone to move to the team 
rooms in the instructional pod. 

When participants arrived in the instructional pod they 
were divided into four separate groups (K-3 , 4-6 , junior 
high school r and senior high school groups) and, then were 
shown , by the team coordinators / recently produced career 
education films, filmstrips and slide-tape presentations 
appropriate for the age level of the students with whom 
they were involved. Participants were directed to keep a 
record of the names of all films and filmstrips they 
liked well enough to want to use within their classrooms 
so that they could order them. for actual use. 

The session was concluded when all the resources on 
hand had been shown and discussed* 
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EVALUATION OF DAY FIVE SESSIONS! 

Items five, six, and seven on the Post Session Reaction 
ins trument for day five (see Appendix B ) indicated 
positive responses from participants with regard to 
their level of involvement . Mean ranks of involve- 
ment indicated by participants on these three items 
have been indicated below s 



Mean • .Rank of 
Involvement 

Item on a Nine Point Scale* 



During the experience 




sharing- sessions I was 


7,6 


During the work exposure 




planning session I was 


7.1 


During the resources 




hunt I was 


6. 1 



*A rank of 1 indicated least involvement and a rank of 9 
indicated greatest involvement, 



There was a high percentage of non-respondents to the free 
response items on this day's reaction form, with close to 
75% of participants leaving the last item blank, Of those, 
responding to the last item, approximately half offered 
highly posi tive remarks and the other hal f somewhat nega- 
tive remarks. The positive remarks pointed to the bk- 
cellence of the films and the experience sharing sessions; 
and the negative' remarks indicated that there had not been 
enough breaks given for such a long work day and that there 
was . more paper work than they preferred* 
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DAY SIX / SESSION ONE : Increasing Field Trip Effectiveness 



OBJECTIVE : 



Participants will specify at least three major factors 
that should be considc. id and incorporated in planning and 
conducting an ef fective field trip* (This objective was 
shared with the third session of the day? since both 
sessions were necessary for its accomplishment , ) 



SESSION DESCRIPTION 



ERJC 



The first session of the sixth, day of the institute 
started with the distribution of the Post Session Reaction 
sheet for the fifth day's activities (see Appendix B ) . 
The staff member in charge of evaluation distributed the 
forms , allowed five minutes for this completion/ and 
then collected them. 

The session facilitator then introduced and showed a slide- 
tape presentation on effective use of field trips * 

The staff member in charge of coordinating community 
resources then spoke to participants about the 
field trips that would be available for their students 
throughout the coming school year and the procedures that 
should be followed in planning for and scheduling these 
trips* Then she explained the field trip options that 
were available for their participation later that morning. 

Next the project director spoke to the participants and 
directed them to notice everything related to the field 
trip they were about to take that morn j iuj so that thuy 
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could identify those far-tors which should be considered 
in planning and conducting an effective field trip, She- 
pointed out that the staff members conducting the morning's 
trips were going to model those important factors , 

Using overhead projection to write the major points on a 
transparency as she talked, the project director than spent 
several minutes in helping participants summarize the/ major 
concepts that had been considered up to that point in the 
institute, After the summary was completed, she told them 
that the next major focus of the institute would be upon 
the concepts of competition and cooperation, especially 
as they relate to the world of work, She added that these 
concepts would be the main ones they should consider on the 
field trip which they were about to take, 

The project director then helped participants* recall and 
summarize the different kinds of instructional strategies 
that had been modeled by staff members throughout the 
institute* iVs participants identified strategies which 
had been employed, the director recorded thorn on a 
transparency which was being projected for all to see. 

When the instructional strategies had been listed, the 
project director told participants that after the clay's 
field trip they would be able to combine information 
acquired' from the slide- tape presentation viewed earlier 
and from the approaches they would see modeled in the 
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day's field trip and, thus, list at least three major 
factors that should be considered and incorporated in 
planning and conducting an effective field trip* 

The project director then gave participants an overview 
of the other sessions that would be conducted throughout 
the day, stated the objectives oC these sessions, and 
directed participants to move to their team rooms in the 
instructional pod for the second session of the day. 

DAY SIX /SESSION TWO : Competition and Cooperation 
- OBJECTIVES; 

Participants will identify three ways cooperation and com 
petition play a part in their own occupational situations 

Participants will develop observation and interview tooln 
which will assist students in observing and interviewing 
workers regarding the concepts o f cooperation and com- 
petition . 

SE SSION DESCRIPTION: 

Participants were divided into four groups (K-3, 4-6 , 
junior high school f and senior high school) in the in- 
structional pod. 

The facilitator started the session by saying that they 
would spend some time in an activity that would help them 
look at the concepts of competition and cooperation. 
Participants were divided into groups of six to eight. 
Two members from each group then were appointed to servo 
as observers . ^ ^ 
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A puzzle box was placed in the center of each Labia and 
specifi c directions were given to all groups for working 
with the puzzles. After directions had been given as to 
the procedures to be followed in assembly of the puzzles / 
participants were informed that the first member of any 
team to be first in the room to finish her/his portion of 
the puzzle would receive a prize* They were told, also, 
that the first team to complete the entire puzzle would, 
as a t earn , re ce i ve a pr I z e , 

Participants started work, within LhH r huuiI I. g i.uups . 
The observers s J ;ood by watching the process and record- 
ing their observations on an "Observer's Sheet " handout 
(see Appendix J ) which they had been given at the start 
of the activity, When the first person completed an in- 
dividual portion of a group puzzle, the first prize was 
issued (the prizes were pieces of candy) ; and when the 
first group completed a complete puzzle, they too, were 
given prizes. 

The activity was allowed to continue until all groups 
had completed their puzzles, and then participants wore 
directed to move their chairs into one large circle for 
discussion. In the circle discusuion, obne rvora and 
group members then shared the feelings and frustrations 
they had experienced 'during the puzzle ac:l. Ivi Ly . 
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Throughout the discussion the l:aci 1 i. In (:oi; helped partic- 
ipants direct their attention toward the ways in which 
the concepts of competition and cooperation had entered 
into the activity* And after the concepts had been con- 
sidered in relation to the puzzle activity, the facilita^ 
tor guided them toward a consideration and^ discussion of 
how competition and cooperation play a part in their own 
occupational situations , 

After the discussion about how competition and coopera- 
tion played parts in their careers r the participants were 
directed to return to their small groups and, within 
these gro ups, develop one observation form and one 
interview form to focus upon the concepts of competi- 
tion and cooperation. The facilitator directed them 
to design the tools for effective use with their own 
students, and she told them that they would be able to 
try out or test their observation and interview tools 
while^on the "field trip later in the- morning, 

Participants were allowed to develop group forms, but 
all were advised to make their own individual copies of 
the group forms. After sufficient time had elapsed for - 
all groups to complete the task, the various forms which 
had been generated were shared with and critiqued by the 
other participants. 
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The facilitator congrat ila ted all participants on the 
quality of the forms they had developed and then dis- 
tributed sample observation and interview forms (see 
Appendix J) which she suggested might give them addi- 
tional ideas for developing other forms in the future, 

Participants were told when and where to meet the busses 
for the day's field trips, and then, were dismissed for 
their trips as this session was concluded, 

PAY SIX / SESSION THREE: On Site Exploration of 

Competition and Cooperation Concepts 

OBJECTIVE % 

Participants will specify at least three major factors 
that should be considered and incorporated in planning 
and conducting an effective field trip* (This objective 
was shared with the first session of the day, since both 
sessions were necessary for its accomplishment,) 

SESSION DESCRIPTION: 

Participants gathered at the busses as they had been 
directed and then were taken to the field trip sites. 
Half of the participants visited Shamrock Dairy facili- 
ties and the other half visited Safeway Grocery Warehouse 
facilities* The trips, including travel time, encompassed 
two hours 1 time. 

This session was concluded when participants arrived 
back at Powell School 1 * 
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DAY SIX / SESSION FOUR: Inf ■rrniation/Study Session on 

Adult/Parent Shadowing and 
other Career Education Programs 

OBJECTIVE: 



Participants will distinguish between certain education/ 
community programs such cu-i career on pmuiro , caroo r ex- 
ploration and adult/parent shadowing * 

SESSION DESCRIPTION: 

Participants were divided into two groups for the after- 
noon sessions/ with one group attending this information/ 
study session first and then participating in a telelec- 
ture session/ and the other group participating in the 
same two sessions (with slight differences for the sake 
of grade level relevance) in the reverse order. 

The facilitator had participants gather in a circle and 
then she described to them several of the major career 
education programs :: .w h i ch had been in operation* The 
first program described was that identified as Adult/ 
Parent Shadowing. It was explained that this is a one- 
half to two day experience in which the student closely 
observes an adult in her/his work tasks, The second pro- 
gram was identified as a Career Exposure program involv- 
ing ten hours 'of group or individual exposure. And the 
third program identified way the Career Exploration Pro- 
gram which was described as a 6 4 hour on site explora- 
tion for the student with eight hours pur week over an 
eight week period, 
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The facilitator then introduced Dave Jef fries, from Powell 
Junior High School, and said that he had direct expedience 
with most of the programs and would point out some of the 
similarities and differences among the programs . She 
added that though the individual programs do differ they 
all are aimed at giving students more experience in ob- 
serving workers so that they can make career decisions 
as wisely as possible* 

Dave Jeffries spoke to the group and described the various 
programs in detail. After he finished his description of, 
the programs -and the responses they had had toward them 
.at Powell School/ participants were given the opportunity 
to ask questions for more information . 

The facilitator pointed out that one of our major tasks 
was to " take the blinders off our students" and help "open 
up their worlds*" and she added that programs such as these 
could make such a contribution, An animated discussion 
followed among participants and the facilitator on ways 
that could be taken to, indeed, "open up the world" for 
our students. Other career education programs wore de- 
scribed in detail as a part of. this discussion. 

The facilitator concluded the session at the time which 
was scheduled for this group's teleiecture, 
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DAY SIX / SESSION FIVE % Teleleeture 
OBJECTIVES t 

Participants will describe several advantages of using 
tele lecture in the classroom situation * 

Participants .will prepare a teleleeture request for use 
of teleleeture with their own students . 

SESSION DESCRIPTION i 

Participants gathered in the media center in preparation 
for the teleleeture session, The individuals to be inter- 
viewed by teleleeture for each of these sessions were 
Mr. Carl E . Hartnack, President of Security Pacific Notional 
Bank of California/ whose bank had been actively involved 
in many innovative career education programs , and Mr. 
William Murphy/ Vice President, Mutual of Omaha, and 
President of the National Alliance of Businessmen, When 
each of these individuals was contacted,* participants took 
turns in asking questions about the career programs with 
which they had been involved* 

After the interview/ participants discussed advantages of 
the use of teleleeture in the classroom for career educa- 
tion experiences/ and then they developed teleleeture 
questions for use in another teleleeture session scheduled 
for the eighth day of the institute, Additionally/ they 
were given directions for and started upon the preparation 
of teleleeture requests for the use of a teleleeture with- 
in their own classrooms, 



80 




EVALUATION OF DAY SIX SESSIONS: 

Post Session Reaction data for the sixth day of the insti- 
tute were quite positive. Responses to the first item 
have been indicated in the table provided below: 



Percentage of Par ticipan ts Res ponding 
Favorably and Unfavorably to Four Aspects of the 



Sessions on Competition < 
and Increasing Field Trij 


md Coopcrn tion 
p Effectiveness 


T~ = =— " " — * " A 

i 

| The information (was) (was 
| not) already known, 

t 

i 


Was 


Was Not 


32% 




; The information seemed to 
.have (little) (a great deal of) 
j future importance or value, 


Little 


Great Deal 


21& 


Applicable 


| The information seemed 

I (applicable) (not applicable) 

i to an instructional situation* 

i 


Applicable 


9 3% 




! 

; The activities (were) (were 
[ not) interesting and 
, motivating. 


We re 


Were Not 


87% 


13S 



Four items on this instrument called for the participant to 
rank her/his level of involvement. The mean ranks of re- 
sponses to all four of these items have been indicated below. 
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Moan Hank of 
Involvement t 

Item on a Nine Point Scalps 



During the presentation sessions 
I was 


6 . 


During the field trip 
I was 




During the Adult/Parent 
Shadowing Scsssion I was 


5-9 


During the teleleeture session 
I was 


7,0 


*A rank of 1 indicated least involvement 
indicated greatest involvement * 

-•=•*■*-■ - - 


and a rank oi: 9 


While these mean rankings were not all as 


high as for 


several earlier sessions , all were above 


the mid- point 


of the scale and were thus, decidedly on 


the positive 


side . 




Among the typical free response comments 


were the 



following: 

" 1 1 m finding that lecture presen ta tions at 
this point are putting me to sleep, I'm 
still loving the activities and field ex- 
periences , but just getting too tired to 
retain lecture - presentation material," 

"The day went by very quickly, which moans 
it was all interesting to mc." 

"This was the most motivating day I have 
spent so far, I'm so excited about school 
and applying these concepts that it's hard 
to think about anything else, 1 1 ve been 
very stimulated by these sessions," 
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DAY SEVEN / SESSION ONK: Effective Uao of Care car Speakers 
OBJECTIVE: 

Participants will describe several ways guest speakers can 
be used to enhance the relevancy of the curriculum. 

SESSION DESCRIPTION: 

Participants gathered in the cafeteria in one large group 
and spent the first five minutes in completing the Post 
Session Reaction for the sixth day o£ the institute (see 
Appendix D ) . 

The project director greeted the participants and told them 
that the focus of the day's activities would be upon effec- 
tive use of career speakers and that the staff members would 
be attempting to model an approach which is more effective 
than merely having speakers talk to the students, She then 
turned the program over to staff member who was to be the 
principal facilitator for the session. 

The facilitator told participants that undoubtedly there 
were many things they already knew of which should be done 
for effective use of career speakers, She then directed 
them to work in small groups and with the larger pads of 
paper on their tables to make a list of, first, the things 
one should do before a guest speaker comes, second, the 
things one shou] 1 do during a guest- speaker 1 s, visit, and 
third, the things one should do a fte r the speaker has gone. 
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Fifteen minutes were allowed for participants to complete 
the assigned task, and then the facilitator stopped the 
participants and asked them to take out their copies of 
the "Community Resources " (see Appendix K) brochure in- 
cluded within their notebooks. She had them open the bro- 
chures as she held up a copy for all to see, and then she 
pointed out the major features of the brochure, 

■ 

The brochure's suggestions about what to do before, during/ 
and after career speaker visits were pointed out by the 
facilitator and compared and combined with the ideas the 
participants ^had generated in their groups earlier. The 
facilitator then summarised and concluded the session, 

DAY ShiVI'JN / SESSION TWO Dec is ion-Mak ing and Career Planning 

OBJECTIVE: 

Participants will describe at least one way they can help 
students in their classrooms understand the relationship 
between decision -making and career planning, 

SESSION DESCRIPTION: 

The project director started the session by telling partic- 
ipants that it would focus upon the relationship between 
decision-making and career planning, She then said to the 
participants, "We keep saying to students that they have 
choices, but what are these choices?" She paused Cor 
participants to respond, then asked, "What do we go through 
when we make a choice?" and paused again for their res- 
ponses to the question. 
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The project director then asked f, IIow many of us really 
weigh everything when wc niake a decision?" and without: 
waiting for participant responses added "How many of us 
just react?" She pointed out that many people tend to 
react without careful decision-making and that perhaps 
they do so because they 1 vo hot been helped to learn how 
to go about making choices wisely. These comments served 
as the introduction to a film about decision-making. The 
film, entitled "Decisions-Decisions , " was shown next, It 
is a Bread and Butterflies film which tells a story about 
a little boy who has some difficult decisions to make. 

When the -£ilni .ended , participants .were directed to divide 
themselves into groups of two or three persons each* 
Staff members distributed a set of worksheets which were 
designed to accompany the film to each participant. (See 
Appendix K) . The project director gave directions for use 
of the worksheets and participants began the task, 

After participants had worked for several minutes, the 
project director stopped them and summarized the signif- 
icance of the use of such activities with their students. 
This concluded the session, and the participants were 
then dismissed for a brief break before the s tar t of the 
next * 
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DAY SEVEN / SESSION THREE: Career Seminar Preparation 
OBJECTIVE: 

Participants will prepare a list of questions appro- 
priate for a career seminar , 

SESSION DESCR IPTION: 

Participants gathered in the team rooms of the? ins true- 
.tional pod and were given information about the career 
seminars scheduled for the latter half of the morning. 

The facilitator told who the seminar speakers would be. 
and summarized career education concepts which should 
be kept in mind during the seminars. Participants then 
were directed to prepare a list of um* ; ? i ons for use in 
the seminars* 

After the questions had been prepared participants were 
dismissed for a brief break which was to be followed by 
the actual career seminars. 

DAY SEVEN / S ESSION j ! O UR ' L Career Nomina rs 
OBJECTIVE : 

Participants will describe several advantages of conduct 
ing career seminars for thai r s tu dents . 

SESSION DESCRIPTION' 

Participants gathered in the team rooms of the instruc- 
tional pod/ with four separate groups formed ( K- J , 4-6, 
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junior high school 9 and son Lor high school) . A suparal t 1 
career speaker was scheduled for each group during each 
seminar . 

In each group, the speaker was introduced and the facili- 
tator spoke briefly to orient the yuotst t. o the yoals o I" 
the institute and the participants to the background of 
the guest* 

Participants then used their prepared questions as a 
framework for their interaction with the guest, but they 
did not hesitate to move beyond the questions as needed, 
Examples" of * the types of questions used may be examined 
in Appendix K* 

After forty minutes had passed,, the facilitator summarized 
the major points brought out in the first seminar and 
thanked the guest speaker. Career Seminar Two was then 
begun with a different guest, and che same procedure was 

followed in in terac ting with this guest as had been 
followed in the first seminar * After the completion 
of the second seminar/ all participants gathered in 
one large group in the cafeteria for a wrap-up and 
summary discus s ion of the advantages of conducting 
career seminars. Dave Eagleburger, pr Lncipal , described 
to the participants his approach to career seminars in 
a junior high school 'Setting. 
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DAY SEVEN / SESSION FIVE: Career Speakers Planning Session 
O BJECTIVES i 

. Participants will develop written plans for using 001:001: 
speakers in their classrooms * 

Participants will prepare a map of individual field' sites 
near their schools which can be utilised during the year, 

SESSION DESCRIPTION : 

Participants mo t in the cafeteria and had dis tribi;t: ed to 
■■=•:■= them immediately a form to follow in the writing of their 

plans for using career speakers during the year (See 
Appendix K )., The facilitator briefly explained the form 
as she projected a copy of it by transparency, and then 
asked participants to complete and return it by the next 
day . 

The facilitator told participants that their experiences 
with career speakers in the institute should have given * 
them some ideas about how to use such speakers in their 
schools and that they would now need to identify specific 
uses for career speakers in their own curricula, She 
then stressed that the forms they completed would be con- 
sidered as initial requests and that staff members would 
work together with them to solidify all plans after the 
ins ti tute * 

The staff member in charge of coordinating community re- 
source services then distributed copies of a handout en- 
titled "Guidelines for Community Resource Activities , 11 a 
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"Participating Business Questionnaire, " and a "Sample Site 
Identification Map" (See Appendix K) . Each of these was 
explained and participants were told that they would be 
expected to work in school groups to explore the business 
area around their school and prepare a map of the nearby 
businesses which could be used as community resources 
during the year. Participants were directed to complete 
one "Participating Business Questionnaire " for each 
business site they identified on their maps. 

Questions were asked by the participants about the com- 
pletion of the forms and about the Resource Site Identi- 
fication trips they were about to make. After all ques- 
tions had been answered participants wore dismissed for 
completion of their site identification tasks, * 
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EVALUATION OF DAY SEVEN SESSIONS! 

Responses to the first item on the Post Session Reaction 
instrument for day seven (see Appendix b ) have been in- 
dicated in the table provided below . 



Percentage of Participants Responding 
Favo rab ly and Unf avo rah ly to Fo ur As po c t s o f l;ho 
Sessions on Dc ci s i o n- ma k i n g , 
Career Planning and Effective Use of Career S peakers 



The information (was 
not) already known. 



(was 



I 



W as 



Was Not 



43% 



57' 



I The information seemed to have 
j (little) (a great deal of) 
1 future importance or value, 



I The information seemed 

i (applicable) (not applicable) 

1 to an instructional situation 



The activities (were) (were 
not) interesting and motivat- 
ing * 



Little 



Great Deal 



19% 



i cable 



S3% 



Were 



91% 



Not 
Appl i cable 



12% 



Wore Not 



D% 



As with responses to item one , reported above , data from 
the level of involvement rankings obtained from items six, 
seven and eight were also positive* The mean rank of in s 
volvement for each of the items has been indicated in the 
table which follows. 
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I to ni 



Mean Rank of 
Involvement: 
on A Nine Point Scale* 



During the presentation 
sessions 1 was 



7.0 



During the career seminars 
I was 



8,1 



During the individual resource 
site identification session l was 



6 , 6 



*J\ rank of 1 indicated least involvement and a rank of 9 
indicated greatest involvement, 

The free responses to the remaining items of the instru- 
ment were comparable to those on the Pos L Session Reno- 
tions for the previous days of the institute* There were 
only four negative responses/ three of which indicated 
resistance to the "paperwork" '"^involved during the day , 
and one other which suggested that the site identification 
should have been scheduled in the morning rather than the 
heat of the afternoon* Favorable comments included the 
usual "very good 11 / and "very enjoyable" as well as several 
responses which indicated that the par ti cipants had been 
warmly and courteously received by the business sites 
they visi ted . 
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DAY EIGHT / SESSION ONE 



h ' . : p I a n a t i o n o I, Voh i. c J a I ) a y ; i 
and 

Vehicle Tour 



OB JECTIVE : 

Participants will identify several advan tacjes of n career 
vehicle tour. 

SESSION DESCRIPTION : 

The session began in the cafeteria, and participants 
devoted the first five minutes to complc Lion of the 
Post Session Reaction form for the seventh day of the 
institute (see Appendix B ) . 

The project director gave an overview of the activities 
planned for the final day of the ins ti Lute and s la led 
the instructional objectives for the day, Shu then 
told participants that she hoped each of them would bc^ 
come a catalyst for career education within the schools, 
and used this statement as a framework for encouraging 
them to carry a commitment to the concepts of career 
education with them at the end of the institute. She 
then introduced the facilitator for the vehicle tour . 

The facilitator explained to participants exactly what 
vehicle days and vehicle tours are and then gave them 
directions as to how they should go about planning such 
events for their own schools. She distributed a form 
entitled "Vehicle Display Days 11 (see Appendix L ) , which 

95 

92 

ERIC 



gave information about 1 ho things one should consider 
in planning and organising a vehi clo Lour , and won t 
over the form with the participants, . 

Next/ the facilitator told par ti cipan ts what vehicles 
wore available for their sample tour that morning and 
directed them to spend no more than ton minutes at each 
vehicle so everyone would have a chance to see all of 
them. She then directed them to spend a few. minutes in 
making a list of questions which they would like to ask 
the drivers of the vehicles to give them an idea of how 
the drivers - might respond to different types of ques- 
tions their students might ask. 

After participants had generated their lists of q ties- 
tions / they were dismissed, a few individuals at a time, 
for the tour. As they left the room, another staff 
member counted them off by tens and gave each group of 
ton directions as to the order in which their group was 
to vi.r.'V; the? vc;h i . 

Participants spent the next ..hour and \.> n minutes visit- 
ing the vehicles which, wore gathered in one parking Jot 
at Powell School, Among the vehicles on hand were an 
electric company's bucket truck, a police patrol c a r , 
a dog catcher truck, a telephone installer truck, and 
a paramedic truck; and accompanying each vehicle 
were the crew members who normally worked with it, 
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Participants moved from one vehicle to another asking 
questions of the workers and receiving demonstrations 
of the various items of equipment, 

The session was concluded after the allotted time had 
passed and participants moved to the next session. 

DAY EIGHT / SKJS10N TWO * To J v Lac Lure 

OBJECTIVE : 

Participants will identify several factors which should ■ 
be considered in planning an effective telelec ture - 

SESSION -DESCRIPTION : 

During this portion of the day participants were divided 
into two groups (one for those involved with high school 
and another for those involved with elementary students) , 
and while one group attended the telelec ture session the, 
other attended the mini proposal session , and then both 
groups switched for their second session, The mini pro- 
posal and tele lecture sessions wore essentially the same 
'for both groups with the only differences being in the 
grade level orientation, 

For the tele lecture, participants gathered in the media 
center and took turns asking the tele lecture questions 
they had prepared in an earlier session. Three employees 
from the same business wore interviewed (the employees 
were from Salt Pi vor Project for one l:e leloc t urc and 
from Empire Machinery for the other) by the par kicipnnl.tf . 
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After the teleluc ture the facilitator leu the partici- 
pants in a discussion of the things they should consider 
in planning an off go Live tclolac tu ro Tor thoir own 
s tudem ts * 

Phi EIGHT / SESSIO N TH REE: Mi n i - P royu sal a s i on 
OBJECTIVE: 

Participants will complete a mini -proposal request form 
for use of $24 - 00 for a substitute teacher, (to be used 
by September 17th), instructional ma I c r i a 1 s r s up p 1 i c s t 0 r: 
duplica tion , 

SESSION DESCRI PTION ; 

Participants gathered in one of the team rooms in the 
instructional pod , and the facilitator started the 
session by explaining to thorn that this time would be 
devoted to helping them complete their mini™ proposal 
requests - 

Participants were guided through the forms to be com- 
pleted for the mini-proposals, and than the facilitator 
reminded everyone of all the products that were duo for 
the entire institute in case some participants had not 
yet submitted everything. 

The last portion of this session was spent in completion 
of the "Participant Post Program Evaluation" of the en fire 
institute (see Appendix B ) * 

C r 
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DAY EIGHT / SESSION FOUR t School Planning - Will We Do It? 
" " ' ~~ ^ Wrap up - Farewell 

OBJECTIVE i 

Participants will outline a plan for implementation of 
career education in their own schools, 

SESSION DESCRIPTION : 

This session involved both teacher and community partic- 
ipants, but the teacher participants were scheduled to 
return from their lunches thirty minutes before the 
community participants were to arrive. During this 
thirty minute time segment teacher participants re- 
spond id to the cognitive post assessment instrument 
(see Appendix A ) * 

When the community participants had all arrived and 
joined the teachers, the project director welcomed every 
one to the final session of the institute and then gave 
a summary of the major activities and accomplishments of 
the institute, 

The project director then introduced Dr , Jim Zaharis , 
Associate Superintendent of Mesa Schools; and Dr. 
Zaharis spoke briefly to the group. After Dr. Zaharis ' 
address, Mr. Paul Bennewits,- Deputy Associate Superin- 
tendent for Career Education with the State Department 
of Education, addressed the group briefly. The project 
director then gave the floor to the facili tator for the 

session , 99 
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The facilitator asked for a show of hands to indicate 
how many participants had brought additional community 
members with them to the boss ion* She then welcomed 
all those who were in attendance for the first time, 

The facilitator then told participants that they were 
to spend some time in examining n school imp] onu.ni La Lion 
program. She asked them to work together in their 
school groups (participants had been divided into 
school groups as they entered) to prepare a list of 
possible types of implementation/ using the large pads 
of paper-placed upon all tables for recording their 
ideas * 

Participants were allowed fifteen minutes to prepare 
their lists as the facilitator walked among the groups, 
assisting as needed. 

The facilitator stopped the first group activity and 
then directed thorn to move one step at a time through 4 
a series of additional tasks which included listing 
the types of implementation which appeared most feas- 
ible in their own school, the problems that might occur 
in implementing the programs , and the ways these pro- 
blems might be solved. With each task, participants 
worked in their own school groups and the facilitator 
assisted where needed - 
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After all these lists had boon prepared, the facili- 
tator asked each group to identify one type oil imple- 
mentation which they felt they could accomplish during 
this school year. Participants ware given time to dis- 
cuss this and decide what they would like to implement, 
and then each group was asked to report aloud to all 
participants what their group planned to do. 

Participants then were asked to write up their plan and 
submit it to the facilitator so that she could have it 
typed up and returned to them as a reminder of what they 
agreed to do-.- They were given fifteen minutes to write 
up their school plans, 

After the plans were written up and submitted/ the p ro - 
ject director thanked all participants for their involve- 
ment and encouraged them to take all they'd learned and 
accomplished during the institute back with them to their 
schools or other working situations, 

The session and the institute were concluded with the 
community, business , parent, principal/ and student 
participants 1 completion of the "Guest Participant 
Information and Post Program Evaluation" form (sea 
Appendix r ) and the teacher participants' completion 
of the "Post Session Reaction" form for the eighth day 
of the institute (see' Appendix B ) , 
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EVALUATION OF DAY EIGHT SESSIONS: 

The Post Session Reaction instrument for the final day of 
the institute (see Appendix B ) was designed with fewer 
questions than the instruments used for days one through 
seven since participants .were asked to respond to two 
other evaluative instruments the same day (i.e., the 
cognitive mastery instrument and the post institute reac- 
tion instrument) . 

i 

The first, two items allowed free responses from partici- 
pants. By far the greatest number of favorable responses 
focused upon their liking for the vehicle tour, although 
a number of participants mentioned the interaction with 
parents, students and community representatives as being, 
what they liked most. The few unfavorable responses in- 
dicated that there had been too many evaluation instru- 
ments to complete during the day and suggested that the 
final session could have been better organized* 

Items three through six asked participants to assign a 
rank to their level of involvement, The mean rank for 
each item has been reported in the table which follows, 
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1 

Item 




Mean Rank of 
Involvenien t 
on a Nine Point Scale* 


During the presentation 
sessions I was 


— — — 




During the vehicle tour 
1 was 




H O 
/ * J 


During the te,ielecture 
sessi on I was 




D - u 


During the mini-proposal 
session I was 




S , 7 



*A rank of 1 indicated least involvement and a ra-nk of 9 
indicated greatest involvement, 
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Villi EVALUATION 



This section of the report presents a detailed description 
of the information obtained from all instruments and pro- 
cesses used to asses the effectiveness of the institute. 
All evaluation data and comments have born presented in hho 
order in which the instruments and processes were identified 
in Section III Evaluation Plans of this report, 

PARTICIPANT PERFORMANCE ON COGNITIVE TEST ITEMS BASED UPON 
INSTITUTE OBJECTIVES . 

As pointed out in section three of this report, two forms of the 
cognitive instrument were used as a means of reducing the number 
of questions to which each participant was asked to respond. 
The pretest was administered early in the morning of the first 
day of the institute , before instruction on the objectives of 
the institute had begun. The same instrument, again in two 
forms , was administered at the end of the institute, on the 
eighth day. Both forms of this instrument have been included 
in Appendix A* 

As may be seen by examination of this instrument , each form 
contained six separate test items, all of which required the 
participant to identify and/or list the appropriate responses. 
Scoring of all items was accomplished by comparison of partici- 
pant responses to pre-specif ied model answers which had been 
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formulated jointly by the project director and the staff 
member in charge of evaluation. Prior to scoring, specific 
point values were assigned to each item, and included with 
the model responses were directions as to what portion of 
the total possible points for a given item should be allowed 
for each part answered correctly. 

To assure objectivity in the scoring process, diagnostic 
and mastery versions of the test were shuffled before being 
scored and the staff member -responsible for the scoring was 
directed to cover that portion o f: the test which identified 
it as mas ter-y- .or- .diagnostic - It was only after all scoring 
had been accomplished that tests were grouped into diagnostic 
and mastery categories for pre-post comparisons, 

Overall pre to post gains have been shown in terms of average 
points and percentages in Table 1. 
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TABLE 1 

OVERALL PRE TO POST GAINS IN PARTICIPANT PERFORMANCE 
ON THE "SPRINGBOARDS TO LEARNING" COGNITIVE ASSESSMENT INSTRUMENT 



- 1,1.... 



For:- 1 



Form B 



Poms A 5- B 
Combined 



Total 
! Points 
! Possible 



DIAGKOST 
(PRETEST 



MASTERY 
(POSTTEST) 



91 



23 



23 



! Average j Average ! Average j average 
: Score II Correct; Score il Correct 



12,9 i 58,5! | 10,: 



12.1 : 52, 21 ; 17,4 



12.5 I 5-1.3" ! ]7.9 



70 is 



73.9! 



77.41 



Points Percentage 



5.3 21. 



5.3 



5.4 



0 r 4 



21,8? 



11 



1 i 5, 
j ■ i. * 



As may be seen by examination of these data, participants' 
cognitive performance on both forms of the posttest was 
higher than their performance on the pretest; therefore it 
can be concluded that considerable learning did, indeed, 
occur as a result of the institute. 

Not only was there a gain from pre Co post on the overall 
test scores, but examination of the separate test items 
revealed a considerable gain from pre to post on each item. 
These data have been presented in Tnble 2, 
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TABLE 2 



PF£ TO POST GAINS IN PARTICIPANT PERFORMANCE ON THE "SPRINGBOARDS TO 
LEARNING" COGNITIVE ASSESSMENT TOOL M ITEMS 



ITEM 



L . List below three caner development concepts important 
• -.for students to know, ■ 



2. List four different ways eoffiunity resources can be 
used to enrich classroom learning. 



•3.- Describe in 2 or 3 sentences", how the concepts of 
career education can make the curriculum more relevant. 



4. List throe reasons why people work, 



4. List as many ways as you can in which career choice 
affects one's lifestyle, 



. affects one's lifestyle, 

5. Describe in two or three sentences how you define 
• success for your self, 



6. List at least one concept in the regular' curriculum, in each 
of 3 different subject areas that a retail clerk would use 
in accomplishing her/his job tasks. 



6, List 5 important instructional consideration you should 
incorporate into your plans when using resources such as 
_ : field trips^career speakers and fiks. 



i 



A 

JL 



A 

a. 



A 



to 

C 
•A 

0 « 6 

ft H 0 

A v 

H *H H 

10 

N 

«j 
ft 



D1AGR0SITC 
(PFITEST) 



U 

o 

0 

m 

'ci 
tr ■ 

!tt 
U 
0 

> 



(J 

0 5) 

u 

& u 

M 0 
d) 0 

6 # 



1.3 



1,4 



1.6 



2,2 



2,7 



2.3 



4.5 



2.2 



43.3% 



25.01 



45.0% 



73,3% 



67, St 



78,6% 



75. 



44,01 



MASTERY 
(POSTTEST) 



o 
u 

0 
0 
ED 

a) 

•Ji 
a) 
> 



4J 

U 

a) eJ 
is y 

M 0 

a) u 



2.8 



2,7 



2.8 



2.3 



3.3 



2.7 



5,4 



2.8 



93-3* 



88,01 



ID 
i) 
c 

0 



aj 
Oi 
(5 

i ! 

C 
a) 
0 

5J 
ft 



i.S 



1.3 



70.01 1.0 25,01 



50.0% 



44.01 



76.61 



52. 5* 



SO. 01 



32.01 



.1 



.6 



3.61 



15.01 



13,41 



36.01 



15.01 



12.01 



ERIC 



A close look kt Table 2 "reveals that a pre to # post gain 
occurred with each item; however , the amount of gain varied 
considerably from item to item. It may be seen that item 
number one, which required the listing of three important 
career development concepts, evidenced the greatest: single 
item gain, with a one and a half (1.5) point increase, from 
pre to post which amounted to a higher percentage (50%) of 
gain than any other item* In. contrast, however, item number 
four of test form A, which required participants to "list 
three reasons why people work," evidenced a pre to post gain 
of only one tenth of a point ( -1) which amounted to a lower 
percentage (3,65) of gain than any other item, A possible 
explanation for such a difference in the amount of gain 
between these two items probably lies within the nature of 
the items themselves, for it is not surprising that fewer, 
participants would have experienced difficulty listing three 
reasons why people work on the pretest than would have had 
difficulty listing three important career development concepts 
This ©valuator would interpret the difference to be indicative 
of a test item wording which resulted in less than optimal 
discrimination rather than a failure of learning to occur. 

As an aid to summarising the extent to which participants 1 
cognitive performance did, indeed, change no a result: of: the 
instruction and. activities of the institute, a graphic in- 
terpretation of the pre to post cognitive gain has been pre- 
sented in Figure 1 . 
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There should be no doubt in anyone's mind, after examination 
of this figure, that learning occurred as a result of the in 
; struction that took place in the "Springboards to Learning" 
Institute* 

PARTICIPANT POST SESSION REACTIONS 

As indicated earlier in this report, participant attitudes 
toward each day's instructional activities wore obtained 
through the use of instruments which varied slightly from 
day to day to respond to variations in daily activities, 
Copies of the eight daily Post Session Reaction ^instruments 
have been included in Appendix B*. 

Since information obtained from each of the eight daily 
instruments was presented earlier in this report/ after 
each day 1 s session descriptions , a second day-by-day dis- 
cussion of the findings obtained will not be presented here 
in order to avoid redundancy. However, some summary com- 
parisons of the findings obtained across the entire eight- 
day period appear appropriate within the context of this 
evaluation chapter, 

Figure 2 shows the average rank of participant perception ol! 
involvement in the presentation sessions throughout the 
eight day period. It should be noted that no average rank 
is shown for days four and five because there were no ox ten- 
sive concept presentation sessions on either of those days. 
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Day 3. 



Day 2 



Day 3 



Day 6 



Dov 7 



Day 8 



Average Rank of Participant Perception of Irivolvcnnonfc 
in the Presontn I: inn ScBBinnn 
(The highes I rank possible; was 9.0) 
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Figure 3 shows the average rimk of participant perception 
of involvement by types of -session and by days. 

Examination of Figure 3 indicates that none of the types 
of sessions was ranked below the midpoint oil the 
scale/ which would have been at a rank of 4,5, Obviously, 
then/ participants felt involved to a high degree with all 
of the sessions . It is also apparent/ however , that some 
sessions motivated the participants to higher levels of 
involvement than: did others, For example, the all day work 
exposure of day four and the career seminars of day seven 
outranked all .other sessions* Similarly obvious are the 
relatively lower ranks assigned to the presentation sessions 
of days one and two , the resources hunt of day five, and the 
adult/parent shadowing session of day six, Again, it: in us t 
be kept in mind that all of these" rankings are on the posi- 
tive end of the nine-point scale of involvement/ but infor- 
mation as to areas of relative strength can be of. immense 
help in making decisions as to which areas need strengthen- 
ing for future, similar institutes. 
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V Figure 3, Average Rank o n participant Perception of Involvement 

by Typc-s of Passion and by Days 
(Highest Possible Rank was 9) 
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PERCENTAGE OF PARTICIPANTS RESPONDING FAVORABLY AND UNFAVORABLY 
TO FOUR ASPECTS OF THE MAJOR PRESENTATION SESSIONS OF THE INSTITUTE* 



H ' 
to 



DAY 



Major Concept 
or Focus 
of the 
Presentations 



The information 
was/was not al- 
ready know. 



The information seemed 
to have little/a great 
dell of future importance 
or value, 



Success 



■Lifestyle 



Subject 
Relevancy 



Competition 
l Coopsrstk" 
5 Increasing 

Field *ria 
Effectiveness 



:-..ci3icr- 
Making, 
Career 
Planning £ 
Effective use 
of Career 
, Speakers 



tas... Was Not 



c i A Great Deal 



771 



524 



431 



231 



481 



571 



271 



37^ 



191 



ll- 



The information seer.ec 
applicable/not applicable 
to an instructional 
setting. 



Applicable 



731 



631 



an 



381 



m 



m 



Not Applicable 



The activities were/ 
ware not interesting 
and motivating. 



Were 



m 



m 



an 



751 



71 



in 



811 



681 



911 



Were Net 



191 



*Thase items 'were not Included on the Post Session Reaction 5515 cays 4, I ana 8 because J.e plantation sessions 
were secondary to the activity and interaction sessions or. those days. 



Table 3 presents a summary o f the percentage of participants 
responding favorably and unfavorably to four aspects of the 
major presentation sessions of the institute. It is Interest- 
ing to note that in every case but two many more participants 
responded favorably than unfavorably, Since those two cases 
involved the concepts of success* why work, and lifestyle 
with the item which asked whether or not the information was 
already known, the less favorable responses may not really 
need to be considered as unfavorable. Because the concepts 
involved were so straightforward and popular, expecting 
them to represent nev; information to adult participants may 
have been a somewhat naive expectation . 

Since the free response items to the daily Post Session Reac- 
tion instruments were discussed earlier in this report, those 
discussions will not be repeated in this section , 

PARTICIPANT POST PROGRAM EVALUATION 

Participant attitudes toward the entire institute were obtained 
on the eighth day. Two different forms of the instrument were 
used , with one form for the educator participants who had been 
involved in the entire program and a second, shorter form for 
the "guest" participants who had been involved in only certain 
phases of the institute* Each of those two instruments may be 
examined in Appendix B* 

Since the two ins trumervtr^di f f ered considerably f their data 
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have been reported separatels "in this section/ with the 
teacher participants 1 responses having been presented first, 

Table 4 presents the percentage of positive , neutral, nega- 
tive and no comments for each opon-ended sentence on the 
Participant Post Program Evaluation (see Appendix B) which 
lent itself to such categorization of responses . Examina- 
tion of this table .reveals several interesting pieces of 
information. First t a glance down the "Positive 11 column 
readily indicates that more than half the participants 
made positive comments for all open-ended sentences except 
numbers four . and - six . A closer look at each of these tolls 
us that with item four, which began with "The session on 
success , " only 15.1% made negative comments, and with J torn 
six, which began with "The work load," only 30.12 marie nega- 
tive comments. Apparently then, while participants were not 
overwhelmingly positive in their responses toward these two 
items f they were even less overwhelmingly negative, This 
would seem to indicate that the success session wan not as 
favorably received as some other sessions and the work load 
may have bordered upon being too heavy. 
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TABUS 4 



PERCENTAGE OF POSITIVE, KEUTRAL, NEGATIVE AND NO 
COMMENTS ON THE SENTENCE COMPLETION § • 
PORTION OF THE PARTICIPANT POST PROGRAM EVALUATION 



Open s Ended Sentences 


Positive 
Comments 


Neutral 
Comments 


Negative 
Comments 


NO 

Comments 


1. 


In general the program , - . 


90,6% 


3,7% 


5.7*i 


0.0% . 


2. 


The media used , . , 


85. 0*" 


7,5% 




1,0%. 


4, 


The session on success . , . 


49, 1?. 


24 . 5% 


. 1 5 ■ H. 


13 . 31. 


6. 


The work load , * , 


18.9$ 


49, 1% 


30. m, 


1.9% 


i: 


The session on lifestyle - - . , 


56,6% 


10.9?, 


7,5% 


17,0% 


9. 


The advance information . , , 


54.7% 


1.9* 


17,0% 


26,4ft 


10, 


The discuss long on 

community resource procedures. 


60.41 


17.0?. 


11.31. 


■ n . yi 


ii, 


The quality of instruction. . , 


81. 1% 


11.3% 


5,7% 


1,9% 


13. 


The other participants . . . 


88,7^1 


1,91- 


1.9?. 


7,5% 


14. 


I learned , . , 


90,6% 


5,73 


0.01 


3,7% 
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Table 5 presents the percentage of ,f yes," "no" and omitted 
(left blank) responses to all items which invited "you" or 
"no" responses on the Participant Critique portion of the 
Participant Post Program Evaluation instrument, The two 
items which received the most overwhelmingly positive re- 
sponses were items ten and twnety-one. Responses t-o these 
two questions tell us that 100% of the participants con- 
sidered the program to have been well-organised and felt 
that "the National Alliance of Businessmen is making an 
important contribution to education by sponsoring programs 
such as this one*" 

While the two above-mentioned items were the only ones to 
receive 100% positive responses from - the participants, 
further examination of these data reveals that for all 
other, items considerably more than half the participants 1 
responses were favorable and positive. 

It should be pointed out and emphasized that participants 
responded anonymously to both the daily Post Session Reac- 
tion instruments and the Participant: ost Program Evalua- 
tion instruments; therefore, the 1: ; qh incidence of positive 
reactions evidenced by data obtained from both instruments 
must be accepted as valid and truly indicative of partici- 
pants 1 honest evaluations of the -ins itutc - 
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TABLE 5 



PERCENTAGE OF "YES", "NO" AND OMITTED EESPONSES TO 
CERT AIH ITEMS ON THE PARTICIPANT CRITIQUE PORTION OF THE PARTICIPANT POST PROGRAM EVALUATION 



ITEM 



Percent of 
"Yes" 

Responses 



Percent of i Percent VTho 
"No" ' omitted the 
Responses item (left 







blank) 


5, ■ ifas the institute too long to leave youi work? 


22,64 


66.11 


11,34 


6, was the institute too snort to iearn tne concent. 


13,21 


84,91 


1,9% 


8, $sr^ the discussion sessions too long to sit and listen: 


11.31 


67,9* 


20,8% 


a 'para Hip qpqqinn^ ^rhnduled in appropriate secuencc? ~ in 

riaht amount?. — - 


86.81 


5.74 

- 


7,61 


10, In general, was the program well-organized? 


100.0% 




0,01 


,11, Die the content presuppose more or less than you knew? , . 


7.5% 


75.51 


17.0% 


13. Did you receive sufncient advance information on the proqrarr, 


77,4% 


20.7% 


1.9% i 

i 


14. Were you adequately oriented to the program? 


90,61 


5.71 


3.84 


15, Mere stiff members inaccessible or unapproachable?. 


5,7V 


88.6% 


5,71 


16, Dig you have sutricient opportunity to interact ■ 


92,51 


7,51 


0,0% 


17. Were you disappointed in any way with the group of 

narHHnants? 


1J . L 5 


84 91 


3,6% ' 


18, If you had it to do over gain, would you volunteer for the, 
program vou have lust completed? 


86.81 


11.31 


.' 1,9% 


19, If it is held again, will you recommend it? 


88.7% , 


5,61 


' 5.6% 


20, Do you feel your understanding of career education has been 
enriched? . 


94,31 


5,7% 




21, co vcu feel that tho National AlUar,^ of Bifcinesaien is nakirg 
an •irscrtar.fr costrituticr. to educaticn by sponsoring programs 
••such ss this or.s? . ..... 


100.01 


3.0% 


i 



Table 6 presents perceived participant achievement of ten 
major knowledge areas as indicated by responses on the 
Participant Post Program Evaluation . Information revealed 
by these data are quite dramatic, When one compares the 
percent of participant responses in the "before " and "after" 
low columns , it is apparent that while many participants 
felt that their level of understanding was low before the 
institute only one knowledge area received any low rankings 
after the institute* These astonishing data tell us that 
only 1.9ft of all the participants considered their level of 
understanding to be low after the institute hod been com- 
pleted, and that 1*9% was in the area of "use of material 
resources . " 

Further dramatic conclusions can be drawn after examine! tion 
of the data presented in the column headed "Percentage 
Difference Between High Rankings for Before and After," 
These differences indicate before to after institute gains 
of from 49*1% to 84,9% in participants 1 ranking of high 
levels of understanding* In other words, for every knowledge 
area considered, many more participants indicated that they 
had a high level of understanding after the institute than 
had indicated a high understanding be. fore the institut e 41 . 
So it is obvious that the majority of participants fait that 
their understanding of all know] edge areas listed was greatly 
increased as a result of participation in the institute. 
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TABLE 6 



PERCEIVED PARTICIPANT ACHIEVEMENT OF MAJOR KNOWLEDGE AREAS 
AS INDICATED BY RESPONSES TO TEN ITEMS ON 
THE PARTICIPANT POST PROGRAM EVALUATION * 





Perceived Extent Of 
Understanding 

BEFORE 
The Institute 


■ Perceived Extant of 
Understanding 

AFTER 
The Institute 


Percentage 
uinerence 
Between High 
MnKings 
For Before 


MAJOR KNOWLEDGE AREAS 


Low 


Medium 


i » . 

Ha,gh 


Low 




fUCjU 


j .. . : : _ 

i .. ... .., , _.„,.-. — 






18.81 


0.01 


11.31 


88.71 


+69.9% 




11 11 


43.11 


39.61 


0.01 ! 


n.3% 


88.71 


+49.1% 


fiivH fill i^fti P^lpV&ftfV 


1R 11 

1 3 • i ^ 




2' 61 


0,0% 


11.31 


88.7% 


+66,11 




11.31 




22.6? 


0,01 


20, 8% 


79,2% 


+56.61 


i 


20. 7% 


58,71 


22.5': 




20.8% 


79.21 


+56,6% 




The World of (Cork 

i 


18.91 


52.91 


28.21 


0.0% 


5.71 


94.3% 


+66.11 


1 

j Use of Telelecture 

i . __. — 


38. 7 1 


7.51 


3.81 


0,0% 


34,0% 66.01 


+62,21 


Use of Career Speakers and Fiald Trips 


41.51 


41.51 


17.01 


0.01 


7.5% 


92.5% 


+75.51 


Use of Materiil Resourcas |35 ? 8I 


58.51 


5.71 ; 1.91 ! 32.1% 


66.0% 


+60-31 


Use of Coffjnunity Resources 

i .. _ 


56.61 


37.71 


5.7% j 0.0* ! 9,4% 


90,61 


+84. SI 



ited In terns of percent of participants who checked each category, 



Four items on tho Participan i Post Program Evaluation dealt 
with facilities and a vail able materials * Tho responses to 
each of these items fell in each case into several logical 
categories. Since the categories differ from item to item, 
however^ they are presented separately in Tables 7 through 10. 

TABLE 7 



SIGNIFICANCE OF SHORTAGE OF HOOKS 



ITEM NUMBER AND WORDING 


% of Responses in each Category 


None 


Some 


Greatly 


1. To what extent did the relative unavail- 
ability of books and articles; interfere 
with your attempt to master the content 
of this program. 


77.4* 


13.2% 


9.4% 


TABLE R 

SIGNIFICANCE OF REPRODUCED HANDOUTS 




% of Regponson in each Catctiory 


ITEM NUMBER AND WORDING 


Not Much 


Some 


Greatly 


2 . To what extent did reproduced materials 
given to you by the staff improve 
matters? 


13,21. 


20 . 8% 


GG.tn 



TABLE 9 



FEATURES Of the FACILITIES WHICH WERE CONSIDERED INADEQUATE 







% of Pom pom-; on in each 0 


:i tuqo ry 


ITEM NUMBER AND WORDING 


Lighting 


Temperature 


Sound Quail ty 


No Complain lv- 


Other 


3, Which features of tho 












meeting rooms wore 












inadequate or not con- 


24,5% 


28, 31; 


3,0 o 




3,81. 


ducive to learning? 
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TABLE' iO 



FEATURES OF THE FACILITIES WHICH WERE CONSIDERED FAC1LITATIVE TO LEAKUTNO 





% of Ucsponr.es 


in each Cn t e qor 


f . ... 


ITEM NUMBER 
AND WORDING 


A] 1 Were 
Facilitate vn 


Adequate Work 
Spare 


Openneys and 
Mobility 


Tables and 
Chairs 


4, Which features 
(of the meet- 
ing rooms) 
war© esxDGciaily 




15. U 


11.3* 


7.51 


Appro pr in tenoss 
For Group Work 


Lighting 


Other 


Mo Response 


f aeilitative 
(to learninq)? 


11. 31 


1.9?. 


7.51- 


35, 8*1 

l 



The data presented, in these four tables indicate that most 
participants were not bothered by the relative unavailability 
of books and felt that materials reproduced and handed out by 
the staff helped overcome any problems resulting from the un- 
availability of books, Also, while rather largo percon tnqas 
of participants indicated that the lighting and temperature 
were not acceptable to them,, a still greater percent had no 
complaints about the facilities, And among those features 
of the facilities which were considered facilitative to learn- 
ing/ more participants mentioned the adequacy of the work 
space than any other feature. 

Item 7 of the Critique Form section of the Participant Post 
Program Evaluation dealt with the institute schedule. Re- 
sponses have been categorized and presented in Table 11. 
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TABLE 11 



PARTICIPANT SUGGESTIONS FOR SCHEDULE CHANCES 



ITEM NUMBER 




l of Responses in each 


category 




AND WORDING 


Would Not Have 


Would Have 


Would Have 


Would Not Have 


Other 




Changed the 


Shortened 


Incroaood 


Schcdu] ed the 




7, In what ways 


Scheduling 


the 


the over- ■ 


institute so 




would you 




Sessions 


all 


close to the 




have changed 






length of 


start of 




■ the schedul- 






t ime 


school 




ing of the 












organized 
meetings? 




11. 3R 




5,7?. 


7.53, 


An can be f 


oen by ox am in 


ill ion of ' 




com; i de rab ] y r, 


O 1*1.! 



than half (66%) of the participants wcro :ial is f l c?d with 1:1 io 
scheduling of^ the. insititute , and those participants who were 
less than satisfied were in disagreement over how the schedule 
could be improved, 



Item 12 of the Critique Form section of the Participant Post 
Program Evaluation asked participants about the relevance of 
the institute* Responses to this item have been categorized 
and presented in Table 12* 



TABLE 12 



RELEVANCE OF SESSIONS 



ITEM NUMBER AMD WORDING 


% of Hen pons os in each category 


Very 
Revelant 


Somewhat 
Revevant 


Not 
Relevant 


No 

Rosv*ons?c 


12 . To what extent were sessions 
relevant to what you hoped to 
accomplish during the program? 


75.5?. 


13. 2^ 


1.9% 


1,5% 
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Examination of Table 12 data rovnols that: the majority (75,5?,) 
of the participants considered the institute very relevant to 
what they had hoped to accomplish during the program. 

The final item on the Participant Post Program Evaluation in- 
strument asked three separate questions of the participants. 
The responses to the first of these questions have been pre- 
sented in Table 13, 



TABLE 13 

PARTICIPANTS f NEGATIVE CRITICISMS OF THE INSTITUTE 



ITEM NUMBER 
AND WORDING 


% of Responses in each category 


Nothing was 
wrong with 
it. 


Too many forms/ 
too much papor^ 
work . 


It was too long- 
took too much 
of my time. 


It was over^ 
structured * 


Other 


32, What was 
* wrong with 
the program? 


69,8% 


11.31, 


3, in 


3,8% 


11.31V 



While there were some negative criticisms of the institute, by 

far the greatest percentage of participants (69.8%) indicated 

that they had no negative criticisms of the program. The second 

part of item number 3 2 asked participants "What was especially 

commendable in the program?" Responses to this question differed 

so widely that a logical approach to categorizing the comments 

did not appear feasible, Some typical examples of these re- 

ponses , however, are presented below, 

"Hope you get to use those organising talents in some 
other ways for the district*" 
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11 Just a thank you, 11 

"This program was important and provided us with 
practical and helpful information, I appreciate 
the opportunity to get trips, speakers, etc . 
scheduled, It's nice to have these ready to start 
the year , " 

"I was especially pleased with the fact that all the 
leaders were very accessible*" 

"I thought your planning for a variety of activities 
was super. Your activities were planned like I plan 
my school day so the children don 1 t become bored, " 

"Responses and attitude oF buy i nct?iinion" very commendable - " 

The third part of item number 3 2 asked participants how the pro- 

gram "could have been better?" Again, a logical categorizing of 

responses did not appear possible, However, the fact that 84% of- 

participants made no response to this question could reasonably 

be interpreted as indication that they thought the program could 

not have been any better* Typical examples of those suggestions 

that were offered follow. 

"The only thing that was unen joy able about the institute 
was the closeness to the beginning of school and the .heat, 

"I wish the cafeteria had different lighting for better 
viewing of the films," 

"Less paper," 

"Beginning sessions needed more parents, Longer time for 
field trips - too hurried on the site," 

Am a means of summarizing the overall picture obtained from iihe 
Participant Post Program Evaluation, a second look at the first 
item on this instrument appears in order, A graphic illustra- 
tion of the responses to this item may be examined in Figure 4, 
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Responses 



3 .7'- 
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Tzzm 




Neutral 
Responses 



Negative 
Responses 



Figure 4, Percent of Participants Makincf Positive , 
Neutral and. Negative Responses to Complete ' 
the Open- ended Sentence which began 
" In General The Program, . . " 



Reactions from guest participants (i.e., business persons , 
parents, principals, students and other community ! partici- 
pants who attended only certain portions of the institute) 
also were obtained on the eighth day, and data from this 
instrument (which xnay be examined in Appendix B ) were as 
revealing as those obtained from the teacher participants 1 
instrument . 

The responses from only one item on this instrument could 
be categorized appropriately into positive, neutral and 
negative types. .This one item, however, was quite reveal- 
ing. It was an open-ended sentence identical to the first 
open-ended sentence presented to teacher participants for 
the " ;: completion* Data from responses to this item have 
been presented in Figure 5, 

A comparison of this Figure with Figure 4, which was pre- 
sented on page 125 of this report, indicates that while the 
vast majority of both teacher and guest participants re- 
sponded positively to this item, the percentage was greater 
(90.6%) with the teacher participants than with the guest 
participants (73.3%) . One might interpret this as being 
indicative of a need for still greater involvement of 
community (guest) participants in future institutes , if it 
is reasonable to assume that the teacher participants 1 
longer exposure had any bearing on the greater porcentacjc 
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Figure 5, Percent of Guest Participants Making Positive , 
Neutral and Negative Responses to Complete the 
Open- ended Septence Which Begnn 
" In qenex - al the Program . . , " 
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of positive responses for thnt group* Of course other factors 
undoubtedly were involved; and, thus, more extensive research 
would be required for proof of such conjecture. 

Item number 2 on the Guest Participant Post Program Evalua- 
tion instrument was another open-ended sentence. The responses 
to this item have been categorized in Table 14. 



TABLE 14 



WHAT GUEST PARTICIPANTS SAID THEY LIKED MOST 
ABOUT THE INSTITUTE 



ITEM NUMBER & WORDING. . 


% of Rgsj 


ronsGfi in o a ch catoc 


Tory 


Interaction 


Friendliness 
& enthusiasm 


Content mid 
Organisation 


Field 
Trips 


Other 


No 

Rosponsc 


2. The thing I liked 
most . . - 


63,3% 


10.0$- 


10.0% 


3, 3% 


6,6% 


6*G^ 



From examination of these percentages it is obvious that Cor 
the majority of the guest participants (63.3ft), interaction 
was what they liked most about the institute. 



Item number 3 was an open-ended sentence which called for 
participants to specify what they liked least about the in- 
stitute . Responses to this item have been nnnunari'/.ofl in 
Table 15, 
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TABLE J 5 

WHAT GUEST PARTICIPANTS SAID THEY LIKED LEAST 
ABOUT THE INSTITUTE 



Ha- 
iti 



tii 

IK 



Bp-" 



ITEM NUMBER AND WORDING 



3. The thing I liked 
- least , - - 



It-:- 



Length of 

talks 
(too long) 



10,0% 



of Responses in Each Catego ry 



Having to 
respond 



Insufficient 
participation by 
business & stud ants 



6,6% 



Other 



10, 0^ 



No 

Responses 



66,6% 



The percentages presented in Table 15 would tend to indicate 
that two-thirds, of the guest participants did not dislike any- 
thing about the institute* 

Figure 6 presents a graphic display of the responses made to 
the three items contained in Part II of the Guest Participant 
Post Program Evaluation, It is obvious from examination of 
this illustration that the vast majority of Community Partici- 
pants responded favorably to the institute - so favorably, in 
fact, that almost all of them (86,6%) indicated they would 
volunteer for the program again , an even greater percent of the 
total (96*6%) said they would recommend the program to others, 
and two-thirds (66.6%) said that their understanding of career 
education concepts 'had been enriched. 

Part III of the instrument asked participants to assign a rank 
of low, medium or high to their level of understanding on two 
major concepts before and after participation in the institute* 
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Figure G . Total Percent of "Yes" and "No" Konpomu? 
•to Items 1 , 2 and 3 of Part IX on 
the Guest Participant Posit Program Evaluation 
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Figure 7 illustrates how par iicipants ranked their understand- 
ing of the "meaning of success , " and Figure 8 showy how they 
ranked their understanding of curriculum relevancy. Examina- 
tion of these two figures makes it obvious that a great majority 
of the participants felt that their understanding of the concepts 
of success and curriculum relevancy had improved to a high degree 
during the institute, 

Fart IV of the Guest Participant Post Program Evaluation asked 
three questions which merit separate consideration at this tiem. 
The first of these questions asked participants "What was wrong 
with this program? 11 Most participants (93*3%) made no response 
at all, which would tend to indicate that they considered nothing 
to be wrong with the program. The remaining 6,6% of participants 
made several types of responses. One indicated that defining 
"success" was a "difficult if not impossible" task. Another in- 
dicated that the large size of the group limited the effective- 
ness of discussion and prevented any real accomplishment. One 
respondant identified a feeling that much of the program r. corned 
"irrelevant to non-educators" and stated "there was little I 
could contribute," This latter response was given by only one 
participant, however , and no others voiced similar concerns. 

The second question on Part IV asked participants "What was 
especially commendable in this program?" Comments in response 
to this question were general in nature with statements such as 
"I feel the program is good," and "Wish I could have attended 
more sessions , " 140 
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Figure 7. How Participants Ranked Their Understanding 
of the Concept of Success Before and 
After Participation in the Institute, 
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Figure 8, How Participants Ranked their Understanding 
of the Concept of Curriculum 
Relevancy Before and After Participation 
in the Institute, 
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Question three of Part IV was "How could the program have boon 
better?" Only one participant made a suggestion on this item 
by commenting "Please publicize this ahead of time to allow 
more parents participation. 1 ' 

PRODUCTS 

Participants were required to complete a number of products 
during the institute. The product requirements handout which 
was distributed to participants may be examined in Appendix B , 

Time was scheduled for completion of all products during the 
institute so- that-. participants did not need to devote extra 
hours to thenu 

"All products were submitted to participants 1 respective? team 
leaders for criticisms and suggestions/ returned to partici- 
pants for their revisions based upon the criticisms , and then 
resubmitted to the team leaders* Because of this thorough in- 
process revision, all products evidenced 10 OZ mastery of the 
concepts or skills involved in the objectives they worn de- 
signed- to accomplish, 

Since 100% of the participants completed 100? of the products 
at a level which represented complete mastery of the objectives 
a further elaboration of the product evaluation would appear 
unwarranted in the context of this report . It should su f f ice 
to say that all staff were ' especially pleased with the obvious 
level of mastery on these products. 
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* POST INSTITUTE CRITIQUE FOR STAFF MEMBERS 

After the institute was completed staff members were asked to 
respond to a post institute questionnaire which requested their 
evaluation of such aspects of the institute as environmental 
■ conditions , organisation, and perceived outcomes. This instru- 
ment has been included in Appendix B- 

The first part of this instrument dealt with environmental con- 
ditions of the institute, Table 16 illustrates the responses 
made by staff members to this part of the questionnaire. 



TABLE 16 

STAFF RATINGS OF THE ENVIRONMENTAL CONDITIONS 
OF THE INSTITUTE 



ENVIRONMENTAL CONDITIONS 


Number of Staff Who Chocked Each Ken] 


oonse 


Excellent 


Satisfactory 


Part: ly 
Satisfactory 


Unsatis- 
factory 


Do Not 
Know 


Institute Spaeo 


1 


3 


3 


0 


0 


Other Work Spaces 


1 


2 


1 


1 


0 


Teaching Equipment 
and Aids 


3 


3 


0 


0 


o ! 
i 


Resource Materials 
_ . — — . — — — - — ■ - — 


3 


3 


0 


1 


o | 



As can be seen by data in this table , teaching equipment: and re- 
source materials were rated higher than either general institute 
: space or other work space. And it is obvious that, on the whole, 
staff rated the environmental conditions quite favorably. Perhaps 
this overall rating can be seen best through the following 
illustration . 
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Excellent 



Satisfactory 



Partly 
Satisfactory 



X / ... 



Unf atisf actory 



Figure 9* Staff Ratings of Environmental 
Conditions of the Institute 



As this figure indicates, .one third {32%) of the staff considered 
the environmental conditions to he excellent: and close to half 
(44%) rated them as satisfactory* 



The second part of the Post Institute Critique for Staff dealt 
with institute participants. Table 17 lists the responses to 
the various suhca tegories of this part, 
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STAFF RATINGS OF THE INSTITUTE PARTICIPANTS 



-f r- — 1 

:-tWvV;.'v ; - ■ ■ ■■: 


Number of Stei ff who Chockorl each Ronpmir.o 


K :■ , • X INSTITUTE PARTICIPANTS 

, - •"• ■ 


Excellent 


Satisfactory 


Partly 
Satisfactory 


Unsatis- 
factory 


Do Not 
Know 


Appropriateness of Educational 
yonimun i, rsacK grounqb 


2 . 


4 


0 


0 


0 


Sufficiency of Experience 
Prior to Institute 


2 


3 


: o 


0 


1 


\. Willingness to Work 


4 


2 


0 


0 


0 


. .'• Intellectual Curiosity 


3 


3 


0 


0 


0 


Concern for Applicability of 
: Techniques or Knowledge 


3 


3 


0 


0 


0 


Immediate Preparation 
for Institute 


0 




2 


- 0- 


0 



W: . . 



m 
sc. 

t 
&. 



As can be seen by examination of thin hnhle, in aim of l; nil 
respects the participants were rated either excellent or sat- 
isfactory. No staff members checked the "unsatisfactory" 
column for any of the factors involved, and only one response 
fell within the "Do Not Know" category, With respect to this 
latter response, it should be pointed out that some staff 
members did not deal directly with the participants; and so 
it is logical to assume that the individual who marked this 
response did so for that reason. 

The third part of the instrument asked staff members to 
evaluate the organization of the institute, These data .have 
been presented in Table 3.8. 
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STAFF RATINGS OF THE INSTITUTE'S ORGANIZATION 





Number of Staff who Checked dach Res pom 


3G 


> ■ 0 RG AN I Z AT ION 


Excellent 


Satisfactory 


Partly 
Satis f a c to r y 


Unsatis- 
factory 


Know 


Sufficiency of Planning 


1 


3 


2 


1 


q 


Smoothness of Operation 


0 


4 


3 


0 


0 


r ^Adaptability to Obstacles 
and Feedback 


3 


4 


0 


, 0 


0 


Sensitivity to Grievances 


2 


5 


0 


0 


0 


\"/' Appropriateness of Tinie 
Allotted for the Institute 


2 


5 


0 


0 


0 


v Time Spent Efficiently 


4 


2 


1 


0 


0 


Events Sequenced Appropriately 


4 


2 


1 


0 


0 


: Punctuality (beginning^ and_ 
ending sessions on time) 


3 


3 


1 


0 


0 


, ' Quantity of Discussions 


2 


4 


1 


0 


*0 


Quality of Discussions 


2 


5 


0 


0 


0 


Juality of Institute Materials 


2 


4 


1 


0 


0 


Quality of Formal Presentations 


4 


3 


0 


0 


0 


Methods of Evaluation 


4 


2 


0 


1 


. o 

1 



Examination of these data indicates that no one checked the "Do 
Not Know" column on this- part off the instrument and only two re- 
sponses were placed in the "unsatisfactory " column - One staff 
member indicated an unsatisfactory rating for "sufficiency of 
= planning" and one gave an "unsatisfactory 11 rating to "methods 
of evaluation * 11 By far the majority of the responses fell into 
the "excellent" and "satisfactory" categories , however- A 
better understanding of this overall favorable picture might be 
gained by the following illustration* 

147 



60 



50.5% 




Excellent Satisfactory Partly Unsatisfactory 

Satisfactory 



Figure 10, Staff Fa tings of the Organization 
of the Institute* 

That the majority of the staff considered the organisation to 
have been good cannot be doubted after examination of this 
figure; for, as it indicates, 86. OS (36,3 + 50.5) of the staff 
rated it satisfactory or above. 

Part IV of the instrument asked staff about the outcomes of 
the institute, These data have been presented in Table 19, 
which follows, 
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TABLE 19 

STAFF RATINGS OF THE OUTCOMES OF THE INSTITUTE 





Number of Staff who Checked each Kc!-.pnn:;i- . 


f . OUTCOMES 


Excellent 


Satis factory 


Partly 
Satisfactory 


Unsatis- 
factory 


Do Not 
Know 


Coverage of Intended Content 


4 


3 


0 


n 


0 


* : : Iinproveinen t in Attitude Toward 
Accountability by Participants 


3 


2 


1 


0 


1 


• Increase in Participant 
Understanding 


6 


1 


0 


0 


0 



Responses indicated in this table show very positive ratings 
by staff as to the achievement of anticipated outcomes of the 
institute, All staff rated the "coverage of the intended con- 
tent" as either satisfactory or excellent, and all but one 
staff member rated the "increase in participant understand- 
ing" as excellent. And with regard to "improvement in attitude 
toward accountability by participants," there were more "ex- 
cellent" ratings than ratings in any other category. On the 
whole then, staff members appeared to consider that the anti- 
cipated, outcomes of the institute had, indeed, been achieved . 

All of the other items on this instrument asked the staff to 
comment on various free response items, A number of these 
merely requested further elaboration on the topics rated in 
the first four parts of the instrument, Severn] , however, 
asked entirely new questions and are worthy of our noting hare. 
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Item 9, for example, asked "Were you to have the same 



assignment at another i: ' ! n te , in what major ways, if any, 
would you change your coii, nation?" Several said they 
would make no changes. Some of the other responses wore as 
follows % 

"I would like smaller groups to allow for a more 
personal approach and more in terac tion „ The 
elementary group was too large to work with in 
the team rooms , " 

"I could have done more ™ others seemed over- 
worked • " 

"more organized" 

"Much more time is needed for planning and organ- 
izing before the institute . " 

Item 10 asked staff if they felt they "were adequately pre- 
pared for" their responsibilities — and they were asked to 
specify what could have prepared them better. Three staff 
members responded with "yes , " Others commented as indicated 
below: 

"I did not feel totally prepared only because I 'd 
not been through the experience , Now I'm ready and I 
could do a better job, 1 ' 

"No more organization ahead of time," 

"No more specifically defined --'not so many last 
minute changes." 

"No — • I had not been involved in any of the planning 
and thus had to do my duties somewhat blindly," 

According to these responses , then, several staff members 
would have been more comfortable with n greater amount of prep- 
aration and planning in advance of the institute*" 
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Item 11 asked the staff "Were the objectives you set for 
yourself during the institute attained?" Several responded 
with simple M yes" answers , and one with a "no. " One com- 



mented as follows i 

"Yes My objectives , though, were not totally 
clear in my mind due to lack of the 'big picture . 1 " 

Item 12 asked, 11 In what ways f if any, did you os a staff 

member benefit personally as a result of your participation 

in this institute?" The responses were as follows: 

"In the interaction with participants (their enthusiasm 
and interest) and in the obvious teamwork of staff. I 
always feel experience in presenting material is bene- 
ficial, in , what you will do 'in the future*" 

"Saw great methods for organizing, increased appreciation 
for accountability, gained greater unders banding of some 
of the career education concepts I've been using for 
years e " 

"personal reward of interaction" 

"I always benefit from the 'increased understanding the 
participants receive . " 

"gained better knowledge of Community Resources Services" 

"better acquainted with career education, staff, and 
district" 

"I feel that I know more about what things one should 
consider in organizing such an institute, " " ' 

The final item invited the staff to "comment on needed changes 
for future institutes, organization and scheduling problems 
encountered, and miscellaneous overa L 1 impi/ousions . " The 
comments made have been quoted below: 

"Although I had many frustrations concerning my tasks, 
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I'm hoping I can be involved again next year, because 
I know I could improve greatly on the results of ray 
responsibilities > " 

M I feel materials could be more organized , and eliminate 
most of the last minute demands for materials.'' 

"Too much paperwork — Needed to vary this method for 
promoting integration of career education concepts, " 

"Would suggest giving participants a choice on con- 
cepts on which to base lesson plans," 

"A tremendous undertaking — well planned — I really 
feel the participants got their 6 money's worth'" 

"I would like to see more community , business firms 
and individuals involved next year , " 

On the whole then , staff members appeared enthusiastic and 
positive in, their . evaluations of the institute and yet, 
simultaneously , open in their constructive criticism regarding 
ways the institute might be improved in the future. 

DAILY OBSERVER LOG 

One staff member (the one responsible for evaluation) was given 
the responsibility of serving as an observer to keep a log, or 
record, of all activities as well as all questions and s ug - 
gestions which arose with regard to how the "institute might be 
improved* The Daily Observer Log, which was used for this 
purpose, has been included in Appendix B . 

Several in -process changes occurred as a direct result of this 

observer's recording of such questions and concerns. For ex- 

i 

ample, participant feedback directly to the observer led to 
the changing of the scheduled times for administering the daily 
Post Session Reactions after a number .of participants spoke 
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with the observer and told Ivr that they felt too tired to 
respond adequately when these instruments were a Ami nis terod 
the last five minutes of the day. Consequcn tly # the schedule 
was changed and the remaining daily Post Session Reactions 
were administered first thing in the morning (with the excep- 
tion of the instrument for day 8 which could not be handled 
in such a way since participants would not have been return- 
ing the following morning) , 

This in-process log was particularly helpful # too, in provid- 
ing an easily accessible means of taking note of ideas for 
improvement at they occurred to staff members. Throughout 
the institute the staff frequently visited with the observer 
for the purpose of advising her or such suggestions, Typicai 
of the suggestions which were made are the following: 

"We need to note that plenty of scratch paper 
should always be on hand for the le.s son-prep- 
aration sessions . 11 

"We should have blank transparencies on hand 
at all times . 11 

"More time was needed to visit with the workers 
on the field trip," 

"Need a bettor first question for participant 
responses during the curriculum relevancy pre- 
sentation session, " 

The observer log has served as a major tool for reporting 
the events which occurred during this institute; and it will , 
undoubtedly, receive further use in makina any suggested re- 
visions for future institutes, 
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STAFF DEBRIEF I NO SESSIONS 

After the participants loft each day, staff members mot to 
discuss and critique the effectiveness of the clay's Liessions. 
The staff member responsible for evaluation kept a record 
of these sessions* Among the major changes suggested waro 
the following: 

o Participants should introduce them" elves the very 
first thing in the ,f i eehreakor " session oE the day. 

o The community participants should be brought in 
earlier on day one, 

o Handouts should be Color or number coded to avoid 
confusion. 

o Student participants should be allowed to remain 
with their own school group, 

m Panelists should receive questions several days 
in advance - as a courtesy, 

o Reduce the number of lessons participants are 
required to write* 

© Participants need more preparation in the user of, 
the observation and interview forms . 

o Avoid inviting two speakers from the same site 
in future institutes, 

© Don 1 1 assign specific questions to specific partic- 
ipants for futute career speaker sessions* 

o Make sure future field trips have ample time for 
follow-up discussions * 

o Regroup participants more often t instead of keep- 
ing them in the same groups over a long period of 
time * 

As a means of final summary for the evaluation of this ins ti Lute 



154 

145 



a check should be made of wlv. ther or not all of the 
specified objectives of the institute were , indeed, 
accomplished. For that purpose Table 20 has been 
provided , 
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Table 20 



ACCOMPLISHMENT OF INSTITUTE OBJECTIVES - CHECKLIST 



OBJECTIVES 


Was 
Accomol 


It 

ished? 


What evidence do we 
have of its accomplish- 




YES 

i = ~ 


NO 


ment? 


1, Participants will describe their expectations re- 
garding the training program. 


X 




Written description 
from participants. 


■2, Participants will list several internal and exter- 
nal factors which could influence one's career choice. 


X 




In-process lists pre- 
pared by participants. 


3, Participants will identify several reasons why people 
work, 


A 




Cognitive post assess- 
ment instrument, 


4. Participants' will distinguish between- personal satis- 
faction and dissatisfaction resulting from work, 


X 

- - . - 1 




In-process lists pre- 
pared by participants, 


5, Participants will describe several ways community re- 
sources can be utilized by the schools to increase 
the ralevanev of the curriculum. 


V 
ii 




Cognitive post assess- 
ment instrument. 


6. Participants will demonstrate an increased understand- 
ing of the fact that success can be achieved in many 
different ways and an increased understanding of their 
own, personal interpretation of success. 


V 
A 




Cognitive post assess- 
ment instrument, 




7. Participants will describe several ways the concept 
of success can be handled in the classroom. 

■ 


X 


■ 


In-process lists pre- 
pared by participants. 


■8. Participants will complete an on-site interview with 
; • one or more workers to ascertain why they work, what 
' makes them feel successful, what their tasks are, and 
the satisfiers and dissatisfiers of their jobs, 


X 




In-process completion 
of observation & inter= 
view forms, 


9, Participants will develop two lesson plans which teach 
the concepts of "success" and "the value of work" that 
are appropriate for use in their own classrooms, 


X 




Lesson-plan products. 
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Table, 20 (Continued) 



OBJECTIVES 


Was It 
Accomplished? 


What evidence do we 
have of its accom- 
plishment? 


YES 


NO 


10, ' Participants will describe personal, social, and eco- 
nomic aspects of their own lifestyles and how these 
' affect their occupations and vice-versa, if they do. 


1 




Cognitive post assess- 
ment instrument. 


11. Participants will state why it is important for stu? 
. dents to look at lifestyles while making tentative 
career choices and identify ways this idea can be ; 
delivered to students, 


X 




i — — - - ■■ 

i 
j 

i In-process identifica- 
tion by participants, 


12. Participants will describe several advantages to for- 
mal observation tools and structured interviews to 
make observations of workers more meaningful. 


X 


i In-process description 
! by participants, 


13, Participants will list common factors of success and 
lifestyle of those careers observed, 


X 




In-process mpietion 
of observation & 
interview forms, 


14. Participants will write a suggested : lesson to 
assist students in increasing their awareness 
of the significant relationship between career 
and lifestyle. 


X 




Lesson-plan products. ■ . 


■ - - . i i 

15, participants will develop a group list of ques- X j , In-process group 
tions for guest speakers. , • lists. 


16. Participants will identify formal learning ex- 
' periences and relate them to everyday work 
activities. 


>■ \ 

1 

I 

' '■■ 


In-process identifi- 
cation '( listing, 


17. Participants will write a suggested lesson to 
assist students in increasing their awareness 
of the significant relationship between the 
school curriculum and specific career .require- 
ments, 


X 




Lesson-plan products. 
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Table. 20 (Continued) 



OBJECTIVE 




18, Participants will describe workers tasks and 
environments within several career clusters, 



19. Participants will describe similarities and 
differences of workers across career clusters. 



20. 



Participants will select two types of work ex- 
posure field trip sites which they wish their 
students to explore, plan the work exposure 
experiences and schedule them for the month of 
September, 



2i. participants will identify several specific 
media resources appropriate for increasing 
career awareness with their own students. 



22, 



Participants will specify at least three major 
factors that should' be considered and incorpor- 
ated in planning and conducting an effective 
field trip, 



23. 



Participants will identify three ways cooperation 
and competition play a part in their own ccc ' 
a 



24 Participants will develop observation and inter 
view tools which will assist students in observ 
ing and interviewing workers regarding the co 
cepts of cooperation and competitio n, 

25, Participants will write two lesson plans for teach 
ing the" concepts of competition and cooperation 
and interdependence of workers to their student 



"fas "It 

4C#%!^ 



I'pt evidence do we 
i la v's of its accon- 
n]ishment? 



^process observation 
a n d interview forms, 



^process observation 
^ interview forms, 



Exposure Plan 



IS 



ubmitted product) , 




]y process iden 
cation i 




^process listing S 
cognitive post assess- 
ment instrument. 



jjj "process identifi- 
cation, 



^"process tool 
cjgVelopment. 
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Table 1 20 (Continued) 



OBJECTIVES 


Was It 
Accomplished? 


What evidence do we 
have of its accom- 




YES 


NO 


plishment? 


26. Participants will distinguish between certain educa- 
tion/community programs such as career exposure/ 
oareer exploration ana audit/ parent snuauwiiiy , , 


. X 


In-process idantifi* 

Cation , 


27. Participants will describe several advantages of 


X 


In-procsss descrip- 
tion, 

• 


28, Participants will prepare a telelecture request 
for use of telelecture with their own students. 


x 

A 


< Telelecture request 
; product. 


29, Participants will describe several ways guest 
speakers can be used to enhance the relevancy 
of the curriculum, 


x 


: In-process descrip- 
; tions, 

-. 


JU. reU ClCipantS ViliJ, LLatLiU^ uc itdst un- wujf lii^j 

can help students in their classrooms understand 
the relationship between decision -making and 
career planning. 


1 
i 

X in-process descrip- 
tions. 

i 

; 


31. Participants will prepare a list of questions K 
appropriate for a career seminar . ! 




In -process list 
development. 


r— — — ■ - , | 

. 32. Participants will describe several advantages 01 X 
conducting career seminars for their students, 


In-orocess descrip- 
tion. 


1 33, participants will develop written plans for using 
1 career speakars in their classrooms, 


y 


Career -speaker clan 
l request form (pro- 
duct) . 


j 34. • participants will prepare a map of individual field 

sites near their schools which can be utilized 
i during the year, 

i ........ 


* r 

A 


Sits identification 
map (product) . 


35, participants will identify several advantages of 
a career vehicle tour, 


X 


In-process idantifi- 
■ cation, 
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Table '20 (Continued) 



OBJECTIVES 


Was 
Acoompl 
YES 


It 

ished? 
NO 


What evidence do we 
have of its accom- 
plishment? 


^^Participants will identify several factors which , 
ffs should be considered in planning an effective 
telelecture. 1 


X 




Cognitive post assess- 
ment instrument, 


: 3-7-'" Particioants will complete a miniproposal recuest ! 
}T :! ' form for use of $24 ,00 for a substitute (to be 

used by September 11th), instructional materials, ! 
^ ; ' supplies or duplication, 


X 




Miniproposal request 
product, 


38, : Participants will outline a plan for impiamenta- 
. tion of career education in their own schools, 


X . 




In-process outline 
submitted for typing, 



In final summary/ then, it in hoped that examination of 
all the data which have been presented in this report will 
leave no doubt in the reader 1 s mind that this "Springboard 
to Learning" Career Institute made a very real and signifi 
cant difference in the lives of all the individuals who 
were involved in it, and that these individuals, in turn, 
now have the potential to make a real and significant dif- 
ference in increasing the career awareness of all the stud 
with whom they come in contact in the future. 



» 
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